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Foreword

Dear Teacher,

Welcome to this Model Lesson Plans book for Peace and Values Education. 

Peace and Values Education (PVE) is a relatively new concept to the National Curriculum. There are 
challenges to integrating PVE and we hope this Model Lesson Plans book goes some way to support 
you as pioneers in the planning and teaching of your lessons using this new methodology.

This Model Lesson Plans book is intended for you to follow remotely and at your own pace.  It has 
model lesson plans in 5 subjects at the Primary school level and 16 subjects at the Secondary school 
level. It provides a variety of learning activities and classroom practices to promote peaceful values 
and attitudes - which include empathy, trust, critical thinking and personal responsibilities and skills in 
children. We hope that these 24 model lesson plans will help you get started, and become a catalyst and 
contribute to the field by developing your own lesson plans, finding out what works in your setting and 
provide you with the support you need to become a peace educator in your classroom and community.

Peace Education is not another subject. To be successful it should be woven through the curriculum. 
The methods suggested in this Model Lesson Plans book are ways of making every lesson a positive 
experience and every teacher a peace teacher. Inclusion of peace and values activities will make the 
subjects more meaningful and interesting thereby increasing the quality of teaching and learning. 

The model lesson plans were written by educators for educators to create a culture of peace within 
their classrooms and schools. While the journey may have challenges, it is possible to create a school 
environment – and a community – in which everyone feels safe, valued and respected. To achieve 
this, we must teach peace. Creating a school-wide culture of peace will not happen overnight. Starting 
when children enter school at a young age, we need to actively teach peace and model peaceful ways 
of communicating and living together. 

I take this opportunity to thank the Government of Rwanda through the Ministry of Education, the 
Rwanda Education Board, our donors and partners for their contribution and their generous support 
for this programme and the achievements made in peace education in over many years. 

I would like to acknowledge the immeasurable input by the national trainers in the development of 
this Model Lesson Plans book as well as the contribution of Aegis’ Education Advisors, Morley Hanson, 
Johane Doyon and Dr. Samuel Rushworth; together with Aegis’ Director of Education, Dr. Erasme 
Rwanamiza and the Peace School facilitators; Appolon Gahongayire, Jean Nepomuscène Ndahimana, 
Janvière Uwase, Innocent Nizeyimana, Lambert Kanamugire, Emmanuel Nshimyimana, Jackson 
Rutayisire and Aegis’ Education Manager Enoch Ssemuwemba together with the entire Education 
Department. 

I would also like to thank all the teachers who have contributed and will continue the journey of 
building sustainable peace in Rwanda. 

Dr James M Smith, CBE

Chief Executive, Aegis Trust 
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Introduction
The new National Curriculum requires that teachers attend to several new ideas and processes in their 
teaching. One of these is the idea that Peace and Values Education (PVE) is to be integrated into each 
and every subject and grade level in a crosscutting manner. 

The overall goal (purpose) of including Peace and Values Education (PVE) in the curriculum is to 
contribute to the building of social cohesion in Rwandan society, ultimately leading to sustainable 
peace. But what will that look like in terms of individual outcomes? Consider the following question:

QUESTION:  What are the broad outcomes we want to achieve with Learners by including PVE in all 
the classrooms?  

  Including PVE in all classrooms will hopefully result in the development of: 

a) Individuals who have values, attitudes and skills that will lead them 
to take positive decisions and actions in life.

b) Caring, helping, ethical individuals who are able to have empathy for 
all; who have such values as honesty, tolerance, respect for diversity 
and respect for all. 

c) Individuals who have the skill and courage to act on their values.

This is a relatively new idea and concept for teachers to consider and it raises many questions. 

(i) What is PVE? 

(ii) How will I learn about it? 

(iii) How can I integrate it into my teaching?

(iv) How can it fit into subject areas that don’t seem to be connected to the idea of peace 
building?

Aegis Trust has produced for the Rwanda Education Board a comprehensive Teacher Guidebook to 
Peace and Values Education. It provides a description of PVE, the theory behind its application and 
explanations of how it can be put into practice in the classroom. 

This collection of lesson plans is meant to be a supplement to that Guide.  You will note that there are 
lesson plans for several different subject areas and grade levels. 

The purpose of the lesson plans is to provide a wide variety of examples of how PVE can be integrated 
into any subject lesson. The plans are not meant to serve as instruction on how to teach those specific 
subject areas. 

If you have been introduced to the Teacher Guidebook, or if you have had specific training on PVE, you 
will note that there are 5 important things to consider;

1.  PVE is not a body of knowledge that can be delivered as a specific subject, it is a process.

2.  PVE is a process that will support that development of critical thinking, along with positive values 
and attitudes in Learners. The combination of these two concepts is an important factor in helping 
Learners learn behaviours that will support and foster peaceful relations in society.
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3.  The process of how to apply PVE can be described with the acronym MAC, which stands for 

METHODS, ATTITUDES, and CONTENT.  

What this means is that:

A. There are METHODS that teachers can use that will support the development of positive values 
and attitudes that are necessary for peace. These methods are based on an interactive and 
learner-centred approach to classroom instruction. This is a new approach for many teachers, 
but it is very important and once it is learned it makes teaching much easier.

For example: When you ask learners to work together in a group to complete a project or to 
solve a problem you are putting them in a situation where they will need to listen attentively to 
the ideas and opinions of others, where they may have to defend, compromise or change their 
ideas, or where they may have to help others to understand or to carry out an action. Such a 
situation leads them to experiencing and practicing certain positive skills, values and attitudes.

B. Teachers are important role models in the eyes of their Learners and in their communities. The 
ATTITUDES they employ in their teaching and in their everyday actions play an important role 
in helping Learners learn those same positive attitudes and values.

 For example: Due to their position in the school and in the community, teachers are 
role models. When teachers listen attentively to their Learners, when they show an 
understanding, caring attitude towards them or when they help them with a problem 
they are modeling attitudes and behaviors that become valued by the Learners.

C. There are certain subject areas where it is possible to actually integrate CONTENT into the 
lesson that focuses on ideas related to peace and peace building.

For example:  In a lesson focusing on international conflict you help the learners to develop 
ideas about the root causes of conflict and how to prevent them. You then ask if they see any 
examples of that in their own lives and what they might do about it, as individuals and as a 
class. This type of lesson is requiring them to think critically and to apply their personal values.

4.  PVE does not mean that teachers need to try and incorporate all 3 of these concepts in each lesson. 
In many cases that would not be possible. It is possible, however, to incorporate positive teacher 
attitudes and learner-centred, interactive methodology in almost all lessons. The following is a guide 
that individual teachers can use to verify if their lessons are integrating PVE. 

Note that not every element needs to be present in each lesson, but at least one of them should be.
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1. Methodology – Attitude - Content

a) Will the methodology I want to use support the development of PVE?

      If so, how?

b) Will I carry out actions during delivery of the lesson that will display positive 
attitudes?

c) Does the content of the lesson include any elements of PVE?

     If so, describe.
2. Values: 

a) Will the lesson help the learner learn about certain values?

      If so, which ones?

b) Will the lesson help the learner develop certain values?

      If so, how?
3. Interactive and learner-centred:

a) Is the lesson designed to be interactive?

b) Is the lesson designed to be learner-centred? Will each learner be engaged 
and involved? 

4.  Will the lesson help the learner develop empathy?

If so, how?
5. Will the lesson help the learner develop critical thinking?

If so, how?

5. As a teacher, always be gender sensitive in the classroom and at school. This will mean that you are 
mindful of the methodology you use in your teaching and the actions you take during the lesson. Be 
proactive in making sure that all Learners (regardless of sex, skin color, nationality, religion, region, 
language or learning ability) are equitably included in discussions and participation. You can also 
highlight any gender stereotypical language used by Learners or in the teaching and learning resources 
and encourage Learners to question and dispute them. Encourage mixed gender group work and 
seating arrangements and take note of how often you draw on either males or females to answer 
different types of questions and make an effort to rectify any inequity.

We invite you to read through each of the model lessons plans, even for subject areas you may 
never teach.  As you do so, ask yourself how the lesson supports PVE. Try to identify how the lessons 
incorporate these 3 different ideas that are described above. We then ask you to think about how you 
can transfer what you learn from these lessons to your own lesson planning. If it is not clear to you, we 
invite you to discuss PVE with your colleagues. It is indeed a new idea to incorporate into teaching and 
it can be a challenge in the beginning. A collective effort with your colleagues will make it much easier. 

PR
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PRIMARY SCHOOL

IKINYARWANDA

UMWAKA WA KABIRI W’AMASHURI ABANZA - IKINYARWANDA

IMBATA Y’ISOMO MBONERA RY’IKINYARWANDA: UMWAKA WA KABIRI W’AMASHURI ABANZA

Izina ry’ishuri:          Amazina y’umwarimu:              

Igihembwe: Itariki: Inyigisho Umwaka Umutwe Isomo Igihe isomo 
rimara  

Umubare 
w’abanyeshuri 

Cya kabiri 22/May/2017 Ikinyarwanda Wa kabiri Wa gatanu  12/24 Iminota 40 46

Abafite ibyo bagenerwa byihariye mu myigire no mu 
myigishirize n’umubare wabo

Abana batabona neza : 2

Umutwe wa gatanu ISUKU

Ubushobozi bw’ingenzi 
bugamijwe

Gusoma no kwandika kandi banoza amagambo n’interuro arimo ibihekane “ns, gw, jw, 
shy, nsh, na  mby” no gusesengura utwandiko twasomwe ku nsanganyamatsiko y’isuku.

Isomo Agakuru ku butwari n’isuku

Imiterere y’aho isomo ribera Isomo rizatangirwa mu ishuri. 

Intego ngenamukoro Hifashishijwe agakuru umunyeshuri azaba ashobora guhuza amagambo n’ibisobanuro 

byayo, kugaragaza ingero z’ibikorwa by’ubutwari n’impuhwe  biri mu gakuru. 

Imfashanyigisho Amakarita y’inyuguti, imfashanyigisho zitegwa amatwi, amashusho ajyanye 

n’umwandiko, imfashanyigisho zifatika, agakoni  ko kwerekanisha inyuguti

Inyandiko n’ibitabo 
byifashishijwe 

Integanyanyigisho, igitabo cy’umwarimu n’igitabo cy’umunyeshuri 

Igihe buri kiciro kimara GUSOBANURA IGIKORWA UMWARIMU N’UMUNYESHURI 
BASABWA GUKORA

Ubushobozi  
n’ingingo 
nsanganyamasomo

Hifashishijwe agakuru, abanyeshuri barasobanura amagambo 

akomeye ari mu mwandiko, banashobore kugaragaza ibikorwa 

by’ubutwari, isuku n’impuhwe babikoreye mu matsinda

Ibikorwa by’umwarimu Ibikorwa 
by’umunyeshuri

Intangiriro: 

Iminota 4

- Gusuhuza abanyeshuri

-Gushyira abanyeshuri ku ruziga

-Kubwira abana ko bagiye kuririmba 

akaririmbo ku” byiza”- kwiga (2) :  byiza

Isuku (2): nziza

- Gutanga amabwiriza y’uko agakino 

kagenda :

-Barikiriza mwarimu Ubushobozi  
nsanganyamasomo
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	 Kuririmba ako karirimbo 

mwarimu abyinira aho ari 

kandi akoma amashyi

	 Mwarimu arasobanurira 

abana ko navuga “aho” bose 

bahagarara, uwo akozeho 

akavuga ikintu kiza azi.

	 Nyuma y’abana icumi 

akongera  agatera ka 

karirimbo, bigakomeza 

bityobityo  asimburanya 

“isuku” no “kwiga” 

Mwarimu arasaba abanyeshuri kujya 
bafasha uwibeshya

- Abanyeshuri 

bararirimba, babyinira 

aho bari kandi bakoma 

amashyi.

- Abanyeshuri 

barahagarara iyo 

mwarimu avuze 

“aho”, uwo mwarimu 

akozeho akivuga 

izina akavuga n’icyo 

akunda.

- Abanyeshuri 

barongera bakaririmba

Gutekereza 
byimbitse: 
gushobora kubona 

indangagaciro ziri mu 

gakuru

Gufashanya :

uwibeshye abandi 
baramwunganira

2. Isomo nyirizina:

Iminota 27

Ivumburamatsiko

Isesengura rya 1

Igikorwa cya mbere

-kubwira abanyeshuri ko bagiye kwiga 
agakuru kerekana ibyiza 

-kwerekana agakuru no gusaba 
abanyeshuri kugasoma bucece

-Kubaza abanyeshuri ibibazo bigamije 
kureba ko basomye umwandiko

-Gusomera abanyeshuri agakuru 
by’intangarugero

-Gushyira abanyeshuri mu matsinda, 
kubasaba gusomera mu matsinda no 
kubaha ibibazo byo kumva umwandiko

-Gufasha abanyeshuri kunoza ibyavuye 
mu matsinda

-Gukurikirana umwitozo wo gusoma 
baranguruye no gukosora igihe ari 
ngombwa

Gusaba abanyeshuri gusubiza ibibazo 
bikurikira mu matsinda: 

1. Muri aka gakuru, Semashyo na 
Shyirambere ni bantu ki?

2. Mutekereza iki ku myifatire yabo 
bombi ?

3. Ni nde muri bo mwafataho 
urugero? Kubera iki?

4. Ni he muri aka gakuru hagaragara 
ubutwari n’impuhwe? 

-Gusoma bucece no 
gusubiza ibibazo ku 
mwandiko bigaragaza 
ko basomye

Gutega amatwi uko 
mwarimu asoma 
agakuru

-Gusomera 
umwandiko mu 
matsinda banasubiriza 
hamwe ibibazo byo 
kumva umwandiko

-Kugaragaza ibyavuye 
mu matsinda

Gusimburana basoma 
mu ijwi riranguruye

Gusubiza  ibizazo 
bahawe mu matsinda

Abanyeshuri barakora 
imyitozo

Ubushobozi  
nsanganyamasomo 

Gufashanya no 
kwita ku bandi: mu 
gihe bakorera mu 
matsinda, bungurana 
ibitekerezo, 
hanitabwaho abana 
bafite ingorane mu 
kumva isomo

 

Ubwubahane: 
Buri wese yubaha 
igitekerezo cya 
mugenzi we mu gihe 
bakora imyitozo mu 
matsinda

Gutekereza 
byimbitse: Mu gihe 
basubiza ibibazo 
bahawe mu matsinda
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Gukurikirana abanyeshuri mu matsinda 
mu gihe bakora imyitozo bahawe

-Gusaba abanyeshuri kwigana ibikorwa 
by’abanyarubuga

-Gusaba abanyeshuri kuvuga utundi 
dukuru tugaragaza ubutwari, impuhwe, 
isuku, kubabarira n’izindi ngingo 
zifitanye isano n’umwandiko

-Gusaba abanyeshuri kugaragaza 
indangagaciro ziri mu mwandiko

Kwigana no gukina 
ibikorwa by’abavugwa 
mu nkuru

Kuvuga utundi dukuru 
tugaragaza ubutwari, 
impuhwe n’isuku. 

Kugaragaza 
indangagaciro ziri mu 
mwandiko.

Mu mwandiko 
n’imyitozo 
abanyeshuri 
bahawe bazigiramo 
indangangaciro 
zikurikira: Impuhwe, 
gufashanya, kwita ku 
bandi, ubujyanama, 
kubabarira no 
kubana mu mahoro

Isesengura rya 2 -Gusaba abanyeshuri gukorera mu 
matsinda bashaka ibisobanuro 
by’amagambo akomeye akurikira: 
Umwaga, amashyengo, ishyo,Kolera, 
ubugugu, gufunguza, gushyamirana, 
kuba nyambere  

Gukorera mu matsinda 
bashaka ibisobanuro 
by’amagambo 
akomeye

Kugaragaza ibisubizo 
mu matsinda

Ubwubahane: 
Igihe bungurana 
ibitekerezo bashaka 
ibisobanuro 
by’amagambo 
bahawe  

Guhanga: Mu gihe 
bavuga mu magambo 
yabo agakuru bize 

Umusozo w’isomo:

Iminota 9

Ikomatanya/ 

Isuzuma

Umukoro

-Gusaba abanyeshuri batandatu 
batandatu guhuza  amagambo 
n’ibisobanuro byayo.

- Gukosora ibitakozwe neza

-Abanyeshuri 
barahuza amagambo 
n’ibisobanuro byayo 

- Gusubiramo neza 
ibyo mwarimu akosoye

-Gusaba abanyeshuri kuvuga mu 
magambo yabo agakuru bize  mu 
mwandiko

- Abanyeshuri 
baravuga mu 
magambo yabo 
agakuru bize mu 
mwandiko

- Gusaba abanyeshuri kuza kubaza 
ababyeyi babo izindi ndangagaciro 
zifitanye isano n’izo bize hanyuma 
bazazivuge mu isomo ritaha.   

Gutega amatwi 
umukoro mwarimu 
abaha no kuzawukora

UMUGEREKA:

UMUGABO SEMASHYO

Umugabo Semashyo wari utuye ku musozi wa Shyorongi yari atunze amashyo y’inka akeza n’ibishyimbo 
cyane. Yagiraga umwaga n’ubugugu; nta wakandagiraga mu rugo iwe. Rimwe umukene Shyirambere 
wagiraga amashyengo ajya kumufunguza, aramwima. 

Ntibyatinze Semashyo arwara kolera kubera umwanda, ajya mu bitaro. Shyirambere yabaye nyambere 
kumugeraho amushyira igikoma  gishyushye arishima. 

Avuye mu bitaro, ashyira hamwe abaturanyi be abasaba imbabazi. Barazimuha, babana neza 
gushyamirana bishirira aho. Bamwigisha n’uburyo agomba kugira isuku.



M
O

D
EL

 L
ES

SO
N

 P
LA

N
S

15



M
O

D
EL

 L
ES

SO
N

 P
LA

N
S

16

MATHEMATICS
PRIMARY 4 – MATHEMATICS

School Name:                                                   Teacher’s name:

Term Date Subject Class Unit No Lesson No Duration Class size
1 20/Feb/2017 Mathematics P4 2 3 /14 40 min 40

Type of Special Educational Needs to be catered for in this 
lesson and number of learners in each category

None

Unit title POSITIVE AND NEGATIVE INTEGERS. 

Key unit 
competence  

To be able to solve problems related to comparing, ordering, and finding the distance between 
negative and positive integers

Title Integers 

Instructional 
objective

Given a real life situation, learners will be able to apply the addition of integers correctly. 

Plan for this 
lesson (Location)

In class

Learning 
materials

1) cards with either a + or – sign, enough for one per Learner. 2) cards which each have a different 
integer written in marker pen (eg, +2, +5, -3), enough for one card per Learner.If possible, prepare 
fake money for role-play

References

Steps and Timing Teacher’s activities Learners’ Activites

Generic competences 
and cross-cutting issues 
to be addressed  and a 
short explanation

Introduction:

5 min

Warm Up:

Mingle game: Teacher instructs Learners 
to stand up and walk around the room 
‘mingling’. When the teacher says “stop” 
Learners must quickly form pairs with the 
person nearest to them. 

Recap: 

Teacher asks the Learners:

	 What did we study last time in 
mathematics?

	 Give some examples of integers.

Warm Up:

Learners play the mingle 
game following the 
teacher’s instructions.

Recap:

Learners give the 
answers: 

	 We studied: Types 
of integers: Positive 
and Negative

	 Examples of integers: 
+3, -5, +4, -2,+9

Generic competences:

Cooperation, interaction 
and communication.

Development of  
the lesson: 

25 min

Activity 1:  Addition of integers 

1. Concrete stage:
The Learners remain in their pairs and the 
teacher gives each Learner a card with 
either a plus or minus sign on it. The teacher 
explains that minus and plus cancel each 
other out, so that -1 + 1 = 0. 

Teacher instructs Learners to mingle again 
but this time will call out a number from 3 
to 8. When they hear the number, Learners 
must form a group with that number of 
members. (Note: It may be necessary for 
some Learners to join a completed group. 
For example in a class of 32, if the teacher 
calls “6” there will be five groups of six and 
two will remain without a group). 

Now, each group will have a different mix of 
plus and minus cards, the teacher will ask 
the Learners to find the value of their group. 
They will start by letting plus and minuses 
cancel each other and see what is left. 

1. Concrete stage:
Learners form groups, 
learn that plus and minus 
signs cancel each other, 
and count remaining plus 
or minus signs.

For example, in a group 
of 5, if there is a one plus 
and four minuses, the 
plus cancels one minus, 
leaving three minuses left 
over.

2. Semi-concrete stage
Learners solve the 
problems using pictures 
problems as follows:

	 +2 + (+1) = +3

	 -2 + (- 3) = -5

	 +3+ (-2) = +1

Cooperation,  interaction 
and Communication
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2. Semi-concrete stage

Learners sit down and the teacher presents 
the problems in form of  pictures (see 
below), encouraging the Learners to apply 
the rules they have learned to solve them

3. Abstract stage

Finally, the teacher gives each Learner a 
card with an integer written on it and invites 
them to play the mingle game again: moving 
around the room and forming a pair when 
the teacher says “stop”. Each pair must add 
together the integers on theirs cards. (For 
example, if one Learner has a card with 
-3 written on it and the other has -2, the 
answer is -5). The teacher invites pairs to 
share their answer. 

The teacher may then re-play the game 
several times creating new pairs and new 
sums to solve.  

The teacher should invite Learners to 
identify rules for addition of integers. For 
example, that two negatives make a greater 
negative.

·	 -3+ (+1)= -2

·	 -4 + (+4)  = 0

3. Abstract stage

Learners will work in 
pairs to solve addition 
of integers and discuss 
“rules” to apply. 

The learners noted that:

A positive + a positive = a 
positive

A negative + a negative = 
a negative

A positive + a negative = 
a positive or a negative

Abstract thinking, 
identifying rules and 
patterns.

Working together to solve 
problems.

Activity 2

The teacher will divide learners into three 
(or more) groups and have each group act 
out the following role-plays (the teacher 
may add similar scenarios according to class 
size and time). As this section of the lesson 
touches on values, the teacher should 
encourage the Learners to get into character 
and put themselves in the situation of the 
person whose part they are playing. 

During the role-play Learners should 
accurately solve the sum and say what 
values the characters are showing.

Situations:

Ø	 Amos owes Chantal 3000RwF. Amos has 
2000RwF in Cash.   Amos decides to give 
back only 1000RwF to  Chantal, by telling 
her that is all the money he has. But in 
reality he has 2000RwF. How much debt 
does Amos remain with? What values 
and attitudes is Amos’ showing?

Ø	Mary owes James 1000RwF. Mary has 
4000RwF in cash. Mary pays her debt 
and decides to give an extra 200RwF to 
James to thank him for his help. How 
much money in total does Mary give to 
James? What attitudes and values are 
involved in this situation? Why does 
Mary do this?

Learners role play the 
activities, solve the 
mathematical sums 
and name which 
values each character 
displays (eg dishonesty, 
trustworthiness, kindness 
and compassion). 

Answers to sums:

1. (-3000)+ (+ 
1000)= - 2000

Amos remains with the 
debt of 2000RwF

2. (+1000)+ (+200) 
= +1200

Mary gave James 1200 
RwF 

3. ( + 3 0 0 0 ) + 
(-2000) = + 1000 

Alex remained with 1000 
RwF

Financial education

This is addressed through 
the Learners solving math 
problems that include 
money and the aspects of 
lending, borrowing and 
paying back what one 
owes.

Peace and Values 
education

Through role-play the 
Learners put themselves 
in the situation of 
people lending and 
owing money and learn 
about values such as 
honesty, faithfulness,  
appreciation, gratitude, 
generosity, and caring.
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Ø	 Alex owes Jeanne 3000RwF. Alex has 
3000RwF in cash. Alex decides to pay 
Jeanne. Alex gives all his money to 
Jeanne to pay back his debt, but Jeanne 
decides to take only 2000RwF, knowing 
that Alex will have no money at all for 
food or school materials and tells him 
that he can pay the rest later. How much 
cash does Alex remain with? 

Conclusion :

  10 min

Evaluation

Teacher asks learners to give their 
views about the attitudes and values of 
personalities  from the scenarios. 

If there is time, the teacher might ask the 
Learners to discuss how different characters 
might feel and what they might do next. e.g. 
Amos would feel guilty and Chantal might 
feel unable to trust him again. Or James 
is grateful for the extra 200RwF and feels 
happy leaning towards Mary again in the 
future. Mary is happy because she made a 
good choice. Alex is grateful to Jeanne and 
wants to do good for her in the future.

The teacher might conclude the lesson 
by re-capping on the rules for adding and 
subtracting integers. 

Learners give their views  
about the attitudes and 
values of characters 
from the role places. e.g. 
some are honest, patient, 
caring, trustworthy, 
others are dishonest, etc. 

Learners empathise 
with characters and 
think through the 
consequences of their 
choices. 

Learners recite rules for 
adding and subtracting 
integers. 

Learners develop 
empathy and critical 
thinking. 

Teacher‘s self 
evaluation 
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MATHEMATICS
PRIMARY 5 – MATHEMATICS

 School Name:                                                   Teacher’s name:

Term Date Subject Class Unit No Lesson No Duration Class size

3 18 /April/ 2017 Mathematics P5 15/15 2 of 4 40 min 45

Type of Special Educational Needs to be catered for in this 
lesson and number of learners in each category

1 with visual impairment

Unit title PROBABILITY

Key unit 
competence:

Conducting experiments to decide how likely something is to happen

Title Vocabulary in probability: Toss, Chance, Impossible, Certain, Equally, Likely, Events

Instructional  
objective

Given a dice and coin, the learners of P5 will be able to define the words toss, chance, impossible, 
certain, equally, likely, events correctly and use them appropriately without any confusion during 
conclusion.

Plan for this class 
(location)

In and outside the classroom.

Learning 
materials

Dice, Coins, 54 Playing cards, board

References Mathematics Book 5, teacher’s book, learner’s book page and syllabus book for Math P5.

Steps and Timing Description of teaching and learning activity Generic 
competences 
and cross-cutting 
issues to be 
addressed  and a 
short explanation

By doing, observing, listening, discussing, touching; learners define correctly 
the words toss, chance, impossible, certain, equally, likely, and events.

Teacher’s activities Learners’ activities

Introduction

5 min

1. Activity

Teacher asks learners (in pairs) 
to be attentive and shares the 
following information. Joy is 
pregnant and after 9 months she 
will give birth to a baby. What   
are the chances for Joy to give 
birth to a baby girl or a baby boy? 

Teacher moves around the groups 
to guide discussions and making 
sure the guidelines are well 
observed.

Teacher asks the learners in 
groups of 4 to think of scenarios 
or cases where probability can be 
used.

For example; passing of exams, 
games like football, basketball…

Learners in pairs will discuss and share 
ideas in the following ways:

Expected answers:

a) They are two chances; a chance for a 
boy and a chance for a girl.

b) Therefore, the probability of getting a 
boy or a girl is 1 out of 2 chances. (1/2 or 
50%)

a. The chance you will have a 
birthday in January. The chance 
you will roll a 6 when rolling one 
dice 

 Learners in their groups of 4 discuss and 
share ideas on the activity.

Proposed ideas from groups

Possible cases can include; passing or 
failing exams the   probability = 1/2. Two 
teams playing football, the chances of 
winning or losing the game are ½.

The chance you will have a birthday in 
January (1/12). The chance you will roll a 
6 when rolling one dice (1/6)

Peace and values: 
Sharing, respect 
listening (while 
discussing the 
activity in their 
groups  

Competences:

-Critical thinking; 
developed through 
the analysis of the 
question.

-Communication; 
developed through 
discussions in 
groups.

-Problem solving.

-Cooperation and 
interpersonal 
management; 
developed through 
the interaction in 
groups.

-Creativity and 
innovation.
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Development of 
the lesson

25 min

Activity:

Teacher asks the learners in 
groups of 5 to answer the 
following questions: 

1. In football, what does the 
referee do to honestly select the 
team that starts the game or the 
side on which each team should 
play from?

2. How does the coin solve the 
problem of either the team 
starting the game or to select the 
side of the pitch on which the 
team starts from; discuss.

The facilitator gives the following 
activity to learners in their groups 
of 5. 

Discuss and share on the following 
story:  Mutoni is a teacher in one 
of the schools of Rwanda. She 
teaches from Monday through 
Friday and is home over the 
weekend. Bosco wants to visit 
Mutoni. 

Calculate the probability that 
Bosco will find Mutoni at home. 
What does happen if Mutoni is 
not honest about her days off? 

Learners   discuss in their groups of 5 and 
find the solution to the activity. 

Some of the expected answers:

-Learners will think  and discuss before 
sharing out their answer , which is; the 
referee tosses a coin before the football 
game start to decide the side on which 
each side should play from and also which 
team starts first.

-The side of the coin where there is the 
“Coat of Arms” stands for Head (H) and 
the side of BNR stands for Tail (T). Then 
the referee tosses the coin. The coin will 
either show  H or T, then if it shows H, the 
side that bet H will either start the match 
and or take the side the team bet for.

Learners   discuss in their groups of 5 and 
find a solution to the activity.

Proposed Answers:

The whole week has 7 days.

Days available to be visited=2 days.

Probability to be visited=2/7.

Hence, it means that in the whole week 
of 7days, the chances Bosco has to visit 
Mutoni are 2 days out of 7days in a week.

If Mutoni is not honest about her days off 
Bosco will never see her.

Learners in their respective groups discuss 
the definition of the words toss, chance, 
impossible, certain, equally, likely and 
events. ( see the resource page)

Peace and value:

 - While discussing 
in their respective 
groups about the 
actions of referee, 
the learners 
will learn about 
the value of  
Transparency

Competence:

-Communication 
developed through 
discussions in 
groups

Respect: While 
discussing in 
their respective 
groups leaners will 
develop the value 
of respect while 
respecting one 
another’s ideas 

Competences: 
Gender balance; 
communication,

Critical thinking

Peace and values:

 Honesty, respect, 
cooperation: While 
discussing in their 
respective groups 
they will develop 
these values within 
themselves.

Conclusion 

10 min

The teacher asks learners 
individually to give the meaning of 
the following terms: chance, toss, 
equally, events, certain, and give 
an example for each. 

Learners individually define the terms 
accordingly and give some examples on 
each case.

Develops research 
spirit and critical 
thinking in the 
learner.

The teacher gives learners an 
activity to do from home. 

Learners copy the homework in their 
homework books and do it at home.
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Homework: A paper is divided into 
5 equal parts. Each part is labeled 
with one number as 2, 3, 6, 8, 9. 

a) How many numbers are 
even?

b) How many numbers are 
odd?

c) How many numbers are 
prime?

d) Calculate the probability 
that one chooses a 
paper written on:

i) Prime number

ii) Even number

iii) Odd number

iv) A number greater 
than 8

Learners do their homework at home

 

Competences:

-Develops research 
spirit in the learner

-Critical thinking 
developed through 
the analysis of the 
question.

-Problem solving 
while solving the 
activity.

Teacher’s self- 
evaluation

RESOURCES

Definitions:

- An experiment is any activity or process through which data is obtained and analyzed.

- An event is a set consisting of possible outcomes of an experiment with desired qualities. It 
is a subset of a sample space.

- An event that will definitely take place is called a sure or certain event. An event that cannot 
take place is known as an impossible event. 
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ENGLISH
PRIMARY 5 – ENGLISH

School Name:                                                              Teacher’s name:   

Term Date Subject Class Unit No Lesson No Duration Class size

1 23/Jan/ 2017 English P.5 1 1 of 25 80 min 43 

Type of Special Educational Needs to be catered for in this lesson 
and number of learners in each category

None

Unit title PAST AND FUTURE EVENTS

Key unit competence To use language learnt in the context of past and future

Title Telling stories in the past

Instructional objective Through pair work, group work and individual tasks, learners should be able to:

	 Correctly tell their stories in the past tense

	 Read the story confidently and identify words in the past tense accurately

	 Comprehend a story in the past tense and analyze moral choices made by 
different characters and their consequences

	 Write their own story using the past tense following the correct structure and 
language (homework)

Plan for this class 
(location)

Inside the classroom

Learning materials Story extracts, flipcharts/sacks, and picture of the market.

References English for Rwanda Education Board book 5, 2016, REB competence based curriculum, 2015

Steps and timing Description of teaching and learning activity Generic competences 
and cross-cutting issues 
to be addressed  and a 
short explanation

This lesson will be conducted using pair work, group work, 
individual tasks, reading aloud, silent reading and homework.

Teacher’s activities Learners’ activities

Introduction 

15 min

Activity 1: Oral 

Teacher asks Learners to work 
in pairs and share stories of 
their past.

Teacher asks one pair to 
present their stories and others 
to comment on what makes 
stories interesting.

Activity 1

In pairs, one pupil shares a story 
about an event from their past 
which was so interesting and 
another pupil one which was so 
sad.

Learners present their stories to 
the whole class.

Generic competences:

Communication- through 
telling and listening to 
individual stories in the 
past.

Creativity and 
innovation- By creating 
their own stories.

Cross-cutting issues

Peace and values 
education- the activity 
encourages active 
listening and valuing each 
other’s stories. 
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Development of the 
lesson

50 min

Activity 2: Comprehension (10 
min)

The teacher requests two 
learners to read the story 
“A market day” and asks 
questions 1-3 below (which 
test for understanding), plus 
any similar comprehension 
questions, as the teacher see 
fit. 

Activity 3: Vocabulary (10 min)

The teacher distributes 
copies of the story and asks 
learners to read silently and 
identify new vocabulary. 
(Recommended: Learners keep 
a workbook for recording ‘new 
words’ and their meanings. A 
few Learners could be invited 
to write new words they like on 
the board. 

Activity 4: Simple Past (10min)

Teacher requests Learners to 
work in pairs again to identify 
verbs in the story that are in 
the past tense and to write 
above the present-tense 
version of the verb. (Note: 
Keep to simple past at this 
stage e.g. thought-think; went-
go; bought-buy. 

Activity 5: Analysis (20 min)

Teacher places learners into 
groups of 4-5 and asks them to 
discuss questions 4-8 below. 
(10 min). The teacher then 
facilitates a discussion asked to 
share answers with the class. 
(Note: there will probably only 
be time for one answer per 
group). 

Activity 2

Learners listen to the story 
and answer questions to 
demonstrate comprehension of 
listening. 

Activity 3

Learners read silently, identify 
new vocabulary and write 
new words they learn in their 
vocabulary book (this could be a 
section of their exercise books). 

Activity 4

Learners work in pairs to identify 
past tense words and try to say 
what the present tense version 
is (writing it just above). 

Activity 5:

Learners work in groups to 
discuss answers to questions, 
which encourage them to 
empathize with characters in the 
story and think critically about 
their choices. Groups share 
thoughts with the class. 

Generic competences:

 Communication- through 
listening and responding, 
discussing and sharing.

Cooperation- through 
working together in 
groups

Cross-cutting issues

Peace and values 
education: The questions 
4-8 are designed to 
encourage empathy, 
critical thinking and 
personal responsibility 
for moral choices. 
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Conclusion

15 min

Activity 6

The teacher writes some of the 
past tense words on the board 
and asks learners to construct 
sentences orally using the 
words identified. (Note: for fun 
this could be done as a game in 
which learners stand in a circle 
and throw a ball or beanbag to 
each other, the person catching 
giving the next sentence. 

Teacher gives homework to 
Learners to write about their 
own story in the past.

Activity 6

Learners take turns to construct 
sentences using words identified 
from the story.

Learners write the homework 
question and ask for 
clarifications if any.

Generic competences:

Cooperation- turn taking, 
listening and validating 
each other’s answers.

Applying learning.

Cross-cutting issues:

 

Teacher’s self-
evaluation

 

RESOURCES 

A Market Day 

It was a Saturday, a market day. Keza’s father asked her to go to the market to buy household items, 
since she was the eldest child in her family.  “Must I go alone?” she asked. 

As Keza’s father was still trying to decide, her neighbour and friend, Mugabo, called round. His mother 
had also sent him to the market, so he asked if they could go together. Keza could not hide her 
happiness. It was a long a walk and much more fun with a friend.

Near the market, they met conmen who encouraged them to play a game for money. One of them 
put a ball underneath one of three cups and moved the cups around quickly. If Keza guessed correctly 
which cup the ball was under, she would get two times the money she gave as a bet. Keza thought 
about if before deciding to play. She wanted to win back the money but was frightened of losing it 
since her family needed for food.

Mugabo convinced Keza to gamble the money her father had given her for shopping, telling her all the 
things she could buy for herself if she won. Keza foolishly placed her money to the men. She watched 
closely as the cups were moved around the table. She thought she knew the right one to choose, but 
to her disappointment she chose the wron

“Give me back my money. My mother will not be happy with me”, she cried. Her friend Mugabo left 
her struggling with the men and continued to the market. Keza thought about returning home with no 
money and no food. She was sad that her young brothers and sisters would have nothing to eat and 
scared of being punished. So she decided to go to the market and steal the items she needed to cover 
for the lost money. 

As she put a tin of cooking oil into her bag, she was caught. People were angry with her. Her family had 
no food that night.
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Questions:

1. Where does Keza fit in her family? 

2. Why did Keza not want to go the market at first? 

3. What reasons for and against choosing to gamble did Keza have to consider? 

4. How do you think Mugabo might have felt when he discovered what happened to 
Keza? 

5. Give a piece of advice to Keza and Mugabo? Why do you choose this advice? 

6. Do you feel sorry for Keza? Why?

7. Can you think of better ways to discipline Keza? 
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FRENCH
PRIMARY 6 – FRENCH

FICHE DE LEÇON MODELE DE FRANÇAIS  

 6ème Année primaire.

Nom de l’école:     Nom de l’enseignant : 

Trimestre Date Branche Classe Contexte Leçon Numéro Durée Nombre 
d’apprenants

3ème Le 12/9/2017 FRANCAIS 6emeannée 9 1 sur 12 80 min 35

Types de besoins particuliers et nombre d’apprenants 
concernés : -un malvoyant : le placer devant

-un élève ayant un problème d’ouïe : utiliser les objets 
visuels et le placer devant

Contexte Ma Journée

Compétence clé Compétence: Communiquer oralement et par écrit dans les situations en rapport 
avec les activités de la journée.

Titre de la leçon La formulation des questions 

Objectif opérationnel de la leçon A l’aide d’une histoire racontée, l’apprenant sera capable de poser correctement des 
questions comme : Qui? Quoi? Où? Quand? Combien? Comment? et Pourquoi? et 
d’identifier différentes valeurs trouvées dans l’histoire.

Lieu de la leçon En classe

Matériel didactique Montre, flash disque, appareil audio-visuel

Références Livre de l’enseignant, livre de l’apprenant, l’histoire de l’enseignant.

Besoins d’éducation spéciale Placer devant les apprenants ayant des besoins particuliers

Etapes de la leçon 
et durée

Description des activités d’enseignement et d’apprentissage Compétences 
génériques et 
thèmes transversaux 
(Paix et Valeurs) + 

quelques 
explications

A l’aide d’une courte histoire et des travaux de groupes, l’enseignant aide 
les apprenants à poser des questions et à  identifier certaines valeurs en 
leur expliquant.

Activités de l’enseignant Activités des 
apprenants

Introduction

10 min

Activité 1

- Le professeur pose des questions aux élèves sur les 
termes relatifs aux activités de la journée. Ça peut 
être des question à proper de leur weekend, ou leur 
journèe scolaire. 

Activité 2 : Compréhension (10 min)

- Raconter l’histoire qui contient des phrases pouvant 
amener à poser des questions en utilisant les mots 
interrogatifs déjà mentionnés dans l’objectif.

- Le professeur pose des questions de compréhension 
relatives à l’histoire racontée (ci-dessous) et attire 
l’attention de l’apprenant sur les mots interrogatifs.

Activité 1

- Répondre 
oralement aux 
questions posées 
et ecouté aux 
reponses des 
autres.

Activité 2 (10 min)

- Ecouter 
attentivement 
l’histoire.

- Répondre 
oralement aux 
questions posées.

Compétences 
transversales 

1. L’éducation 
inclusive pour 
avoir porté une 
attention particulière 
aux apprenants 
ayant des besoins 
particuliers.

2. La communication 
qui est acquise à 
travers l’échange 
entre apprenants 
eux-mêmes et 
l’enseignant. 
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Développement 
de la leçon : 50 
minutes

Conclusion : 10 
minutes

-Synthèse

-Évaluation : 5 
minutes

Devoir à domicile

Auto évaluation

Activité 3 : Valeurs et Pensée Critique (15 min)

-Grouper les apprenants en groupe de 5 (filles et 
garçons ensemble) Chaque groupe porte le nom 
d’une certaine valeur.

-Chaque groupe discute des questions qui 
promouvoir des valeurs (ci-dessous). Chaque fois, 
l’enseignant montre les mots interrogatifs utilises 
pendant qu’il dirige une discussion en classe. 

Activité 4 (10 min)

-Demander aux apprenants de chercher d’autres 
mots interrogatifs et poser leurs propres questions 
sur le texte

- Harmoniser les travaux des apprenants.

Activité 5: Répétition (15 min)

L’enseignant met les élèves en groupes de 2 pour 
jouer à un jeu. Un des deux élèves énonce un fait sur 
lui-même (par exemple «J’ai deux frères et pas de 
sœurs»). L’autre formule la question qui appelle cette 
réponse (par exemple «Combien de frères et sœurs 
as-tu?»)

Activité 6

- Demander aux apprenants d’identifier les 
différentes valeurs exprimées dans l’histoire racontée 
et de les expliquer.

-Demander aux élèves de présenter leurs travaux. 

-Harmoniser les travaux.

-Donner l’exercice qui consiste à poser des questions 
portant sur des mots soulignés dans les phrases 
données.

-Faire corriger l’exercice.

-Demander aux élèves de former chacun trois phrases 
interrogatives courtes, ou ils vont utiliser les noms 
interrogatifs étudiés dans la leçon

-Donner un résumé. 

Activité 3 (15 min)

-Former des 
groupes de cinq.

-Discuter et 
répondre aux 
questions en 
groupes.

-Partager réponses 
du groupe avec la 
classe. 

Activité 4 (10 min)

-Chercher d’autres 
mots interrogatifs.

-Présenter les 
travaux des 
groupes.

Activité 5 (15 min)

En suivant les 
instructions de 
l’enseignant, jouer 
deux par deux pour 
s’entraîner à poser 
des questions

Activité 6

-Identifier les 
différentes valeurs 
se trouvant dans 
l’histoire racontée 
et les expliquer.

-Présenter les 
travaux.

-Faire l’exercice 
individuellement 
par écrit 

-Ecrire le résumé 
dans les cahiers de 
notes.

3. La pensée 
critique; quand 
ils répondent aux 
questions qui 
leur demandent 
beaucoup de 
raisonnement. 

4. La communication 
et la coopération à 
travers l’échange des 
idées 

Thèmes 
transversaux

1. La fraternité,  la 
compassion quand 
Pauline intervient.

2.La reconnaissance 
Joseph reconnaît 
l’acte de 
bienfaisance de 
Pauline.

3. Le courage et la 
patience de la part 
de Pauline qui est 
intervenue.

4. La responsabilité 
chaque apprenant 
travaille seul. 
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Le Secours :

                C’était le matin. Pauline allait à l’école. En chemin, elle rencontra un groupe de trois 
enfants, qui n’allaient pas l’école, en train de frapper un autre enfant qui pleurait à haute voix. Touchée 
profondément par cette violence, Pauline s’arrêta et intervint immédiatement, sans penser aux risques 
qu’elle courait en affrontant cette bande d’enfants. Elle le prit par la main et le réconforta. Elle lui 
demanda son nom et où il allait. Il répondit qu’il s’appelait Joseph, qu’il se rendait à l’école et qu’il 
étudiait en quatrième année. Alors, Pauline l’amena avec elle à l’école. 

Arrivés là-bas, Pauline raconta à l’enseignant de la quatrième année ce qui s’était passé sur le chemin 
de l’école. A la fin de l’histoire de Pauline, Joseph exprima son inquiétude à rentrer seul après la classe. 
Son enseignant compatit et promit de l’accompagner après les cours jusqu’à sa maison. Surpris, Joseph 
remercia Pauline de l’avoir sauvé et son enseignant de sa gentillesse.

Le soir, l’enseignant accompagna Joseph à sa maison. Sur le chemin, il décida de passer par le domicile 
des enfants qui avaient frappé  Joseph pour discuter avec leurs parents de ce qui s’était passé. 

De cet entretien, il fut décidé que ces enfants devaient être corrigés et amenés a fréquenter l’école. La 
journée de Joseph qui avait mal commencé, se terminait bien. 

Exemples d’activités de la journée : se réveiller, faire sa toilette, aller à l’école, etc.

LES QUESTIONS DE COMPREHENSION DU TEXTE:

1. Qui a frappé Joseph? 

2. Joseph est frappé par combien des personnes? 

3. Quand a eu lieu l’histoire? 

4. Pourquoi l’enseignant va accompagner Joseph après les cours? 

5. Pour que les gamin ne fassent plus de mauvaises actions, l’enseignant a fait quoi? 

6. Où allait Joseph ? 

7. Comment l’enseignant a fait pour redresser les gamin ? 

QUESTIONS POUR PROMOUVOIR LES VALEURS POSITIVES ET LA PENSÉE CRITIQUE:

1. Qui peut expliquer les différentes émotions ressenties par Joseph dans cette histoire ?

2. Combien des valeurs différentes retrouvez-vous dans cette histoire? Expliquer-les. 

3. À votre tour, quand pouvez-vous aider une personne qui vit de la violence ? Nommez deux solutions 
possibles.

4. Que pensez-vous de l’action de l’enseignant.

5.  Où Joseph peut-il aller pour demander de l’aide? Et vous?

7. Comment l’enseignante peut-elle aider les gamin a changé leur comportement? (En répondant à 
cette question les apprenants peuvent découvrir de nouvelles solutions et faire appel à leur pensée 
critique) 

EXERCICES :

Posez des questions portant sur les mots soulignés : 

1. Il a trois bonbons à partager avec les camarades.
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2. Les cours commencent à 7h00 du matin.

3. Il a peur parce qu’il est frappé par les enfants de mauvaise conduite?

Les nom des groupes

G1 : Courage

G2 : Compassion

G3 : Pitié

G4 : Responsabilité 
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SOCIAL AND RELIGIOUS STUDIES
PRIMARY 4 – RELIGIOUS EDUCATION

School Name:                                                                                   Teacher’s name:  

Term Date Subject Class Unit No Lesson No: Duration Class size

2 19/April/2017 Religious 
Education and 

Ethics

P.4 3 1 of 6 80 min 40

Type of Special Educational Needs to be catered for in this lesson 
and number of learners in each category

There are 2 (1 with visual impairment and 1 with a 
physical impairment)          

Unit title GOD’S COMMANDMENTS

Key unit competence: The learner will be able to live well with others by avoiding committing sins and if 
done, repenting from them.

Title of the lesson The 10 Lord’s commandments

Instructional objective Through reading the Bible and flash cards that contain the 10 commandments, 
learners will be able to arrange and explain commandments according to the Biblical 
order.

Plan for this lesson (Location) Inside the classroom.

Learning materials Bible, flash cards, flipcharts, and markers.

References Bible (Ex 20:1-17)

Steps and 
Timing 

Description of teaching and learning activity Generic competences 
and cross-cutting issues 
to be addressed  and a 
short explanation

In groups of 8 (boys and girls), learners read the Bible. They arrange the 
cards in Biblical order and explain the value of the commandments in their 
daily lives.

 Facilitator’s/teacher’s activities Learners’ activities

Introduction

10 min

Activity 1

Teacher asks learners to work in 
small groups to list some of the 
school rules and give reasons why 
they believe the rules are there.  

In this activity, learners with 
impairment make pairs with their 
friends without impairments.

Teacher asks Learners to also list 
the positive outcomes of people 
following rules. 

Teacher gives a few minutes for 
groups to share answers with the 
wider-class.

Finally, the teacher explains that 
there are also rules governing 
Christian life, given by God.

Activity 1

Learners work in small groups to list 
school rules and give explanations 
for them. For example:

Rule Reason

Don’t run in 
the corridor

Safety & keeping 
noise low for 
pe0ple working

Do not 
copy from 
neighbor on 
test

To be fair to 
everyone OR the 
teacher can help a 
Learner best when 
s/he know their 
level.

Be on time To not disrupt 
learning.

Learners brainstorm the positive 
outcomes of school rules. For 
example:

• Creating a productive learning 
experience.

• Ensuring everyone feels 
respected and happy.

Generic competencies 
addressed 

Communication and 
cooperation in official 
language as learners 
interact in small groups.

Critical thinking: as 
learners analyze the 
necessity of school rules 
for quality learning.

Peace and values 
education

Through brainstorming, 
learners come up with 
understanding on how 
school rules support ot 
encourage peace and 
values.
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Development of 
the lesson

60 min

Activity 2 (10 min)

Still in small groups, the teacher 
asks lLearners to turn in their 
Bible to Exodus 20:1-17 and take 
turns, each reading a verse of the 
10 Commandments. The teacher 
tells the class to pay attention to 
the order they are given, then 
close their Bibles. At this point, 
the teacher gives each group a set 
of cards, with a commandment 
on each one, and asks them to 
arrange them in the right order. 

Teacher notes that the game 
is for fun, but more important 
than memorizing the order is 
understanding why God gave 
them to us.

Activity 3 (30 min)

The teacher asks each group to 
discuss and write down reasons 
why they believe God gave 
particular commandments. 
While they do this, the teacher 
posts pre-prepared A4 posters 
around the wall with one of the 
10 Commandments written on 
each. When each group has had 
time to discuss answers, the 
teacher reads some possible 
reasons for a commandment and 
invites the class to stand by which 
commandment they think it most 
applies to. 

Note: There may be some 
disagreement. That is good as it 
enables discussion. The teacher 
will ask probing questions of 
Learners such as “Why did 
you choose X” and encourage 
reasoning and explanation.

• Guaranteeing security and safety 
of all.

• Improving participation in school 
activities.

Learners present what they discussed 
in their groups

Activity 2 (15 min)

Learners read Exodus 20:1-17 
together as a group, trying to 
remember the order of the verses, 
then close their Bibles and attempt to 
arrange a set of cards in order of the 
10 Commandments.

Arrange the 10 commandments in 
order and explain each of them.

(see the Bible or Textbook P4)

Activity 3 (40 min)

Learners discuss the values from each 
commandment and reasons they are 
given.

Learners listen to reasons for 
commandments read by the teacher 
and stand by the commandment 
poster they believe it most applies to.

Learners discuss and debate different 
responses. 

Creativity and innovation 
when they are acting a 
role-play and game.

Research and problem 
solving when they 
discuss and present 
the values from each 
commandment

Cross cutting issues that 
can be addressed:

Peace and values 
education

(Through group work and 
cooperation, observing 
the relationship between 
Moses and people in 
the role-play, learners 
work peacefully and 
they develop values 
of respect, obedience 
and ethical principles in 
general.

Genocide studies

Through discussion about 
some commandments 
and human relationship 
activities, learners relate 
to commandments 
that prevent poor 
relationships and 
violence in the 
community.

Gender studies as 
they discuss the 
commandment ‘respect 
your Father and mother’, 
They find out the 
equality of man and 
woman has been in God’s 
plan.
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The teacher will validate and praise 
good points made, regardless of 
whether s/he agrees with their 
choice. 

Activity 4 (5 min)

The teacher tells the class that all the 
commandments can be put into two 
groups and asks a learner to read 
Matthew 22:34-40 to know what 
these two groups are (Answer: to 
love God and love your neighbour). 
The teacher makes sure the class 
understands that our neighbour is 
everyone, and invites learners to put 
their commandment cards into these 
two categories. What do they notice? 
(Answer: the first commandments 
focus on loving God, the rest on 
loving each other). 

Activity 5 (15 min)

The teacher organizes the learners to 
act a role-play about Moses receiving 
10 commandments from God and 
the reaction of people. At least one 
learner with impairment plays a role.

Activity 4 (5 min)

Learners read or listen to 
Matthew 22:34-40 and, through 
class discussion, understand 
that there are two main 
commandments – to love God 
and love everyone. 

Learners sort the 10 
commandment cards into two 
groups, according to whether 
they are based on loving God or 
loving eachother.

Learners observe that the first 
three commandments are about 
loving God and the rest about 
loving others.

Activity 5 (15 min)

Learners through the role-
play internalize the values 
and attitudes from the 10 
commandments.

They will have:

Ø	 A narrator of God’s 
Voice.

Ø	Moses

Ø	 2 papers with 
commandments on 
each. (Relationship 
between God-people 
and relationship 
between people and 
people).

Ø	 The people listening to 
Moses (gathering).

Inclusive education; 
talking about love and 
respect for all levels of 
people while learners with 
impairment take part in 
expressing their views.
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Conclusion 

10 Min

Activity 6

The teacher guides the 
learners to summarize 
(synthesize) the lesson 
while learners with 
impairment take part. 

To finish, the teacher plays 
a quick game in which 
cards with good behaviours 
are laid face down on the 
table. Learners take turns 
to pick up a card and read 
it. If it is a good behaviour 
they say “I accept” and 
hold on to the card. If it 
is a bad behaviour they 
say “I object” and put the 
card into a separate pile, 
explaining why they object. 
At the end the learner 
with the most positive 
cards is the winner. BUT 
the teacher reminds the 
learners they should keep 
the commitment to do 
what is written.

Activity 6

Learners listen to the instructions of the 
teacher on how to play a game.

Each group has a set of cards. Learners 
take turns to pick and read their card. They 
declare whether the picked behavior is good 
(by saying “I accept!”) or bad (by saying “I 
robjec”) and explain why. If good they hold 
onto the card, if bad they put it in a ‘bin’ pile. 
At the end the person with the most cards 
wins.

Personal responsibility; 
developed as learners 
commit themselves to 
rejecting bad behaviours 
and accepting good 
ones.

Teacher’s self-
evaluaion

RESOURCES 

Resource: 1. Ten Commandments as they are written in the Bible

1. You shall have no other gods but Me.

2. You shall not make an idol and worship it.

3. You shall not misuse the name of God your Lord.

4. Remember the Sabbath and keep it holy.

5. Honor your father and your mother.

6. You shall not murder.

7. You shall not commit adultery.

8. You shall not steal.

9. You shall not give false testimony.

10. You shall not covet your neighbor’ house, wife, manservant, maidservant, and envy any of 
your neighbor’s thing.
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Resource: 2. Examples of possible values from 10 commandments 

1. Not to be slave of our daily idols (they can be your idols if you misuse them: money, honour, 
earthly things, ICT tools, job…)

2. To consecrate the day to God and to care and perform works of charity.

3. To obey all levels of people (not only relatives but also leaders, teachers, elders, younger…)

4. To respect life (to prevent murdering, genocide, abortion, suicide, Euthanasia…) 

5. To respect and save the values of marriage, to prevent prostitution and fornication

6. To keep chastity and virginity.

7. To respect other’s property, to work hard and recognize responsibility.

8. Self-control and to be satisfied with what we have.

9. To be truthful, honest and just.

10. Love one another.

Resource: 3. Examples of behaviors on cards to be appreciated (I accept or I object):

11. Insulting.

12. Fighting.

13. Lying.

14. Stealing a pen.

15. Sharing.

16. Abusing.

17. Caring.

18. Punctuality.

19. Laziness.

20. Revenge.

21. Tolerance.

22. Honesty.

23. Helping others.

24. Protecting property.

25. Destroying.

26. Cheating on examinations or quizzes.

CONDARY SCHOOL
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SECONDARY SCHOOL
GEOGRAPHY AND ENVIRONMENT

SENIOR 1 – GEOGRAPHY AND ENVIRONMENT

School Name                                                                                           Teacher’s name:  

Term Date Subject Class Unit No Lesson 
Number:

Duration Class size

1 10/Oct/ 2017 Geography S.1 11 1 of 14 80 min 45

Type of Special Educational Needs to be catered for in 
this lesson and number of learners in each category

1 - Visual impairment.

Unit title HAZARDS

Key unit 
competence:

To be able to propose responses to the effects of natural and non-natural hazards in their 
environment

Title of the lesson Definition and types of hazards

Instructional 
objective

Using textbooks, the internet, and local community, learners should be able to define and analyze 
several types of hazards appropriately.  

Plan for this class 
(location: in / 
outside)

Inside the classroom

Learning materials 
(for all learners)

Textbooks, print outs of activities, photographs of hazards such as accidents, earthquakes, volcanic 
eruptions, etc.

References Achievers Secondary Geography for Rwandan Schools. Learner’s book 1. By Richard BAREKYE and 
Daniel Sugut

Principles of Physical Geography by F.J Monkhouse

Goh Cheng Leong (1996): Certificate of physical geography and Human geography. Oxford, Hong 
Kong.

Michael Senior (1987): Tropical lands: A human Geography, Longman Group UK limited Essex

Steps and Timing Description of teaching and learning activity Generic competences 
and cross-cutting issues 
to be addressed  and a 
short explanation

Learners using various group activities and learning materials or 
resources develop the ability to explain the meaning and description of 
various forms or kinds of hazards that are found in the environment and 
express/assess how they have impacted on man’s surrounding. 

 Teacher’s activities Learners’ activities

Introduction

20 min

Teacher plans /ensures that the visual 
impaired learner sits near the flip chart or 
put in a group positioned in front.

Teacher provides the learners with a print 
out or displays the already written.

Activity 1

In groups, the learners read the scenario 
indicated on the resources page (Flooding 
scenario-1)

In groups, learners engage 
in the following:

- Listening

- Writing down key 
facts or concepts 
related to the 
lesson title.

- Respond to 
questions orally as 
asked by both the 
teacher and fellow 
learners. 

Generic competencies 
addressed

Team building skills, 
communication, 
cooperation, problem 
solving and critical 
thinking, creativity and 
innovation while in 
their group discussions, 
brainstorming, relating 
the activity used to 
real life situation of the 
learner and sharing 
views or ideas.
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Introduction

20 min

Tasks:

1. Identify the hazards represented in 

the story.

2. Explain why the harmony that existed 
between neighboring families started 

reducing and becoming worse. 

3. State the causes and effects of 

hazards.

4. Suppose you found the two families 
fighting because of water channel 
diversion; show how you would help 
them to reconcile?

5. Relate this story to your daily life and 
tell others what moral lessons you 
learnt from it. 

- Relate the story to 
their own situations 
and share with 
peers what they 
have learnt.

Cross cutting issues 
that can be addressed:

Peace and values 
education

Through group work, 
cooperation, discussing 
about moral lessons 
leant, Learners will 
develop values like 
sharing, active listening, 
caring, respect, 
empathy, etc 

Environment and 
Sustainability

Through developing 
awareness over the 
impact of hazards on 
man’s surrounding

Development of 
the lesson

45 min

Teacher uses the activity 2 in relation to 
Scenario titled Gatsata 2 shown under 
resources to develop the lesson.

Tasks: 

1. Identify and explain what the story is 
about?

2. Using the short story, explain the 
meaning of hazards.

3. Show how hazards are a source of 
lack of peace amongst families or 
people.

4. Using personal experience show how 
lack of values contributed to this 
unwanted situation? 

5. Show how the promotion of peace 
and values can bring harmony among 
people thereby conserving and 
protecting the environment.

6. Identify two types of hazards 
represented in the story.

7. Mention the effects of hazards shared 
in the story and any others you can 
think of. 

Learners analyze the story 
or scenario used under 
activity 2 indicated under 
resources.

Share ideas and the 
learning materials.

Relate the story to their 
own situations and answer 
questions asked by the 
facilitator.

Suggest the importance of 
values in a society

Generic competencies 
addressed

Team building skills, 
communication, 
cooperation, problem 
solving, creativity and 
innovation while in 
their group discussions, 
brainstorming, and 
sharing views or ideas.

Cross cutting issues 
that can be addressed:

Peace and values 
education

Through group work, 
cooperation, discussing 
about moral lessons 
learnt, learners will 
develop values like 
sharing, active listening, 
caring, respect, 
empathy, personal  
responsibility, critical 
thinking, etc 

Environment and 
Sustainability

Through developing 
awareness over the 
impact of hazards on 
man’s surrounding
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Conclusion 

15 min

The teacher asks the learners to recite the 
following: “Kirazira kujugunya umwanda 
aho ubonye hose”  (It is forbidden to throw 
garbage just anywhere)

Teacher encourages the learners to analyze 
“Indagagaciro” (indicators of values) of 
Rwanda and list them as a homework and 
connect some of them (“Indagagaciro”) 
to suggest ways through which effects of 
hazards can be reversed. 

- Listen to the 
instructions 
related to the 
activity

- Ask for 
clarifications if 
any. 

Generic competencies 
addressed

Team building skills, 
communication, 
cooperation, problem 
solving, creativity and 
innovation while in 
their group discussions, 
brainstorming, and 
sharing views or ideas.

Cross cutting issues 
that can be addressed:

Peace and values 
education

Through analyzing the 
statement, learners will 
learn a value of taking 
care and protecting the 
environment. 

Environment and 
Sustainability

Through developing 
awareness over the 
impact of hazards on 
man’s surrounding.

Teacher’s self- 
evaluation
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RESOURCES   

Flooding 1 

This morning it rained “cats and dogs” with flooding and hailstorms breaking  the trees and thereby 
causing landslides, and washing wastes into the water bodies. People were stuck and could’t access 
transport to go back to their homes. There were children and pregnant mothers being pushed around. 
Their shoulders were pressed down by the strong ruthless passengers. This did not exempt the peaceful 
rural population. Neighbours fought each other as if it was a competition. The cause being one of 
the families diverting the run-off ”Umuvu” caused by flooding towards the neighbor’s home. Oh, this 
terrible rain with its effects has indeed created a “cat and dog” relationship between some individuals.

Gatsata 2 

There is a grave concern in Gatsata and many families are fighting each other because of throwing 
domestic and industrial wastes. Other families have failed to create and build pit latrines. What 
welcomes you is the worst smell and a swarm of flies. The neighbouring motor-garages that have 
continuously poured used-oil in trenches. The nearby hotels have dumped waste in public places. 
Everyone is blaming the other. The vegetation has lost its natural colour, from green to brown and one 
hardly sees the freshness of our mother nature. Diseases, and contamination of water are the order 
of the day. The whole situation has eroded away the original peace and harmony that existed amongst 
people, and between people and nature. When it rains, the run-off water washes all the dirty materials 
dumping them into homesteads situated at the foothills and the swampy area. Too much rain has 
eroded soils creating deep gullies, and polluting all the available water bodies with silt. The water has 
lost its colourless appearance to deep brown.

HOME WORK

Using today’s lesson content:

a) Create and draw posters that educate the public on the effects of hazards.

b) You have been invited to address a group of people who have misunderstandings because of 
the hazards that the industry is dumping in the area, write down the speech you would give. 
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CHEMISTRY
SENIOR 1 – CHEMISTRY

School Name:       Teacher’s name: 

Term Date Subject Class Unit No Lesson No Duration Class size

I 3rd/Feb/ 2017 Chemistry S1 2 1 of 5 40 min 46

Type of Special Educational Needs to be catered for in 
this lesson and number of learners in each category

 None 

Unit title LABORATORY SAFETY AND APPARATUS

Key unit 
competence

To be able to effectively use laboratory equipment/materials to carry out experiments 

Title of the lesson Laboratory safety rules and regulations

Instructional 
objective

Using textbooks, and materials, learners will be to effectively explain laboratory safety rules and 
regulations

Plan for this class 
(location)

Laboratory

Learning 
materials 

Textbooks, laboratory apparatus, chalk board, chalks, computers

References A complete Chemistry course for Rwanda Secondary Schools-Excel Education Partners- 2016

Steps and Timing Description of teaching and learning activity Generic competences and 
cross-cutting issues to be 
addressed  and a short 
explanation

Through group discussions and demonstrations, learners explain 
the guiding rules to be followed when working in a school 
laboratory

Teacher’s activities Learners’ activities

Introduction 

10 min

Teacher asks learners to discuss 
the questions: 

- Why should we be careful when 
using roads?

- What happens when we use 
roads in a careless manner?

- Discuss some of the rules that 
guide road users. Do you find any 
importance of following those 
rules?

In groups, learners discuss the 
written questions suggested 
by the teacher and present 
their findings.

Generic competences

Cooperation and 
communication skills 
through discussions and 
presentations.

Cross-cutting issue to be 
addressed: peace and values 
education

Respect and sharing: 
Through group discussions, 
leaners will learn about 
respect of others’ ideas.
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Development of 
the lesson

25 min

Teacher puts learners into 
groups of five. S/he asks them 
to research the laboratory safety 
rules and regulations. 

Teacher asks them to state 
reasons why laboratory rules and 
regulations are important.

Teacher guides learners during 
group work and discussions by 
providing support when needed 
especially when there are slow 
learners.

Each group is given time to begin 
a group project – designing a 
poster to advise classmates on 
safety in the lab. 

Teacher helps learners to 
brainstorm and point out the 
main laboratory safety rules and 
regulations. S/he asks randomly 
some learners to recall the key 
rules and regulations seen during 
the lesson by focusing on the slow 
learners.

- Learners research on safety 
precautions and present their 
findings.

- In groups, learners discuss 
the importance of rules and 
regulations in a chemistry 
laboratory.

- Learners begin a group 
project creating a poster 
to advise on safety in the 
laboratory. 

- Learners brainstorm and 
point out the main rules and 
regulations followed while 
working in the laboratory.

Generic competences

- Critical thinking by 
analysing rules followed 
while working in the 
laboratory

- Cooperation through group 
discussions

- Problem solving by taking 
adequate measures in case 
of accidents.

- Creating by applying 
knowledge to design poster.

Cross-cutting issues:Peace 
and values education

- Caring as value will be 
developed within leaners 
through the support given by 
the teacher to Learners 

- Personal responsibility 
will be taught as Learners 
consider the value of living 
by rules and the effect their 
actions could have on others

Conclusion

5 min

To highlight key skills and values, 
the teacher asks one or two 
questions about caring for each 
other in the classroom. For 
example: 

- How does it feel for a Learner 
with special needs to be included 
in the activity?

- What values are demonstrated 
from the Learners helping each 
other? 

Teacher gives learners the 
following homework:

Discuss the common accidents 
that can occur when performing 
chemical experiments and suggest 
ways to avoid them.

AND / OR

Continue group work on posters 
to share the next week.

- Learners consider values of 
inclusion and mutual care in 
relation to lab rules.

- Learners take note of the 
homework.

Peace and values:

Caring: Through helping slow 
learners, other learners will 
learn this value from the 
attitude of the teacher.

Teacher’s self-
evaluation
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CHEMISTRY
SENIOR 5 – CHEMISTRY

School Name:       Teacher’s name:

Term Date Subject Class Unit No Lesson No Duration Class size

II 2/May/ 2017 Chemistry S5 PCB 5 3 of 13 80 min 44

Type of Special Educational Needs to be catered for in this 
lesson and number of learners in each category

None 

Unit title ALCOHOLS AND ETHERS

Key unit 
competence

Compare the physical and chemical properties of alcohols and ethers to their preparation methods, 
reactivity and uses

Title of the 
lesson

Uses of alcohols as drinks, solvents and motor fuels

Instructional 
objective

Provided with textbooks, learners will be able to explain clearly the uses and dangers of alcohols in our 
society.

Plan for this 
class (location)

Classroom 

Learning 
materials 

Internet, and textbooks

References Ramsden 2000,  A-Level chemistry, 4th Ed

Timing for 
each step

Description of teaching and learning activity Generic competences and 
cross-cutting issues to be 
addressed  and a short 
explanation

Through group discussions, and research using textbooks and /or 
internet, learners explain different uses of alcohols and point out their 
dangers in our everyday lives.

Teacher’s activities Learners’ activities

Introduction 

10 min

Activity 1

Teacher asks Learners to discuss in 
groups of four, the physical properties 
of alcohols in terms of boiling points, 
volatility and solubility and randomly 
chooses one learner from each group to 
recall one physical property, which are 
summarized on the board.

Activity 1

Learners discuss in groups 
and one member from 
each group recalls one 
physical property of 
alcohols.

Through group discussions, 
each Learner develops 
cooperation and 
communication skills.

Development 
of the lesson

60 min

Activity 2 (40 min)

Teacher provides Learners with 
textbooks and asks them to discuss in 
groups of five and produce a poster 
to explain the different positive uses 
of alcohols for a group of chemists 
(Consider: social relations, environmental 
protection, human health, local and 
national economies, and uses in 
industries and school laboratories).

Activity 3 (10 min)

Teacher invites Learners to go around the 
room and view others’ posters, while the 
group orally presents it for two minutes. 

Activity 2 (40 min)

In groups, learners read 
the provided textbooks, 
follow the teacher’s 
instructions, making 
posters to point out the 
different positive uses of 
alcohols.

Activity 3 (10 min)

Learners move around the 
room to look at classmates’ 
posters, listen to their 
presentations and present 
their own posters.

Generic competences

Cooperation and 
communication skills through 
discussions and teamwork.

Life-long learning by 
developing research culture.

Cross-cutting issues

Financial education through 
considering costs of high 
alcohol consumption. 



M
O

D
EL

 L
ES

SO
N

 P
LA

N
S

45

Development 
of the lesson

60 min

Activity 4 (10 min)

Teacher asks the Learners to discuss and 
summarise the negative consequences 
associated with the misuse of alcohol 
in terms of social, economic, personal, 
family etc. The teacher moves around 
the different groups to guide and provide 
support to them during discussions. 

Teacher asks the Learners the following 
question; “Thinking about a situation 
of alcohol addiction – what are the 
consequences for the individual, their 
family, community and workplace?”

Teacher helps Learners to harmonise 
ideas.

Activity 4 (10 min)

Learners list the negative 
consequences associated 
with the misuse of alcohol.

Learners discuss individual, 
family and community-
wide consequences of 
one individual’s alcohol 
addiction.

Learners share ideas as a 
class and write them on 
board.

Environment and 
sustainability through looking 
at using alcohols as fuels.

Peace and values education:  
Cooperation, respect and love 
for others, developed through 
teamwork. 

Caring – through the example 
of teacher guiding and 
supporting learners in their 
groups.

Conclusion

10 min

Activity 5 (10 min)

Teacher uses the ball game to help 
learners  summarise the key ideas seen 
during the lesson. (Note: the teacher 
should ensure this discussion includes 
earlier work on the chemical properties 
of alcohol, as important revision). 

Teacher asks Learners to note the 
homework, which is focused on learning 
and applying key principles of chemistry 
that will be assessed in the exams.

Activity 5 (10 min)

The learners follow 
instructions of the teacher 
and play the ball game.

The learner who receives 
the ball from the teacher 
gives an example of the 
use or a danger of alcohols 
or any key facts they have 
learned. 

The learner then throws 
the ball in the group and 
the following classmate 
who receives the ball gives 
a different use or danger of 
alcohols.  

Learners take note of the 
homework.

Teacher self-
evaluation
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RESOURCES 

Scenario: 

Kanyeshyamba is a married man who with six children. He likes drinking beer a lot that he spends 
almost all his wages to buy alcoholic drinks. His family cannot get enough food. Moreover, he can no 
longer buy school supplies or even pay school fees for his children. He has also got tuberculosis and 
cannot get adequate treatment because he never saved enough money.

Worse still, he is always fighting with his wife.

Questions

From the scenario, find out the consequences of the misuse of alcohol in terms of:

(i) Human health.

(ii) Social cohesion.

(iii) Economy
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BIOLOGY AND HEALTH SCIENCES
SENIOR 2 – BIOLOGY AND HEALTH SCIENCES

School Name:          Teacher’s name: 

Term Date Subject Class Unit No Lesson No Duration Class size

II 02/07/2017 Biology S2 A,B, C, D 12 2 of 8 40 40

Type of Special Educational Needs to be catered for and number of 
learners in each category

None

Unit title Infectious diseases

Key unit 
competence:

To be able to identify symptoms of common infectious diseases and their prevention and 
treatment

Title of the lesson Cholera

Instructional 
objective

Provided with the case study of cholera infection, learners will advocate effectively for measures 
against the transmission of cholera. 

Plan for this Lesson 
(Location) 

In the classroom

Learning Materials Manila papers, marker pens, work sheets, textbook. 

References Matenda G, (2016), New Biology of Rwanda S1, Learner book, Pearson. 

Timing for each step Description of teaching and learning activity Generic competences and 
cross cutting issues to be 
addressed and a short 
explanation

Learners read the story of Kamuhanda and Hope to find out the signs 
and symptoms of cholera. Therefore, they design posters for the 
prevention of cholera. 

Teacher’s activities Learners’ activities

Introduction 

5 min (approx. 10%)

Teacher sks some questions about 
the key terms related to infectious 
diseases, such as pathogen, 
transmissible disease or host (refer 
resource 1).

Teacher chooses both quick 
and slow learners to answer 
them. S/He asks other Learners 
to supplement or improve 
information and express their 
opinions. 

(Note: This is about recapping on 
previous learning and assumes 
such concepts have been recently 
taught). 

Answer the questions 
individually but other Learners 
are allowed to supplement, 
ask questions or clarify the key 
terms focused on. 

Peace and Values 
Education

Learners develop: 

- Respect for each 
other’s opinion as they 
answer questions and 
interact to supplement 
information. 

- Caring from the 
teacher’s methodology 
that gives equal 
chances to the slow 
learners get involved.
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Development of the 
lesson

20 min (approx. 
75%)

Activity 1a: Cholera infection

Teacher groups Learners and 
provides each group with a 
work sheet, containing a story 
and questions. To begin with 
Learners are asked to answer the 
comprehension questions. (They 
may search textbooks for the 
answers). 

Teacher  moves around all groups 
to assess the progress of the 
lesson and interactions among 
group members.

Activity 1b

Teacher asks each group to discuss 
the questions relating to peace 
and values.

Activity 1c

Teacher calls Learners back to 
plenary for group presentation.

Teacher highlights the fact that 
many people die from infectious 
diseases but attach it to witchcraft 
that ends up with family conflicts. 

Teacher then emphasizes on 
consistent medical checkup.

1. Cholera infection

Learners follow the instructions 
from the teacher and then 
organize to work in groups. 

They read the scenario and 
answer related comprehension 
questions to get content to be 
presented in plenary (Refer to 
work sheet) 

Learners discuss responses to 
peace and values questions on 
the work sheet.

They choose the person to 
present the findings of their 
group.

Under the order of the group 
representative from each they 
present their findings in plenary. 

- Critical thinking as they 
analyse the story to 
discover that it is about 
cholera infection but 
not demons. 

- Peace and value 
education through the 
story and both sets 
of questions, Learner 
will learn about the 
following values: caring, 
active bystandership 
and empathy and have 
an opportunity to use 
critical thinking skills.

- Gender education 
through the heroism of 
Hope to rescue the lives 
of sick people yet she is 
a girl child.  

Conclusion

15min (approx 15%)

Activity 2: Posters for prevention 
of cholera. 

Teacher asks learners to go back 
into their respective groups and 
asks them to use Manila paper 
to draw a poster that displays 
all preventive measures against 
the transmission of cholera (this 
should include a tick for positive 
values and a cross for negative 
values).

Teacher moves around each group 
to encourage or orient learners’ 
ongoing work and asks them to 
continue the work as homework. 

2. Posters for prevention 
of cholera

Recall in their respective groups 
measures of prevention of 
cholera and choose a group 
representative who can draw 
the best poster.

They draw posters related 
to mentioning preventive 
measures and agree to put a 
tick or a cross beside each.

 

Competences

- Problem solving, 
creativity and 
innovation as each 
group tries to convey 
the message of 
prevention of cholera 
through a poster.  

- Cooperation as they 
work in a team and 
agree on the way to 
design their posters.  

Teacher self-evalu-
ation
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RESOURCES 

Introduction

Define and give an example of : a) Pathogen b) Transmissible disease c) Host.

Answers:  

	 Pathogen is the germ or micro-organism or virus that cause disease e.g. Plasmodium for 
malaria

	 Transmissible disease is the disease that can pass from one individual to another e.g. AIDS, 
Malaria, cholera.

	 Host is the organism or cell that is invaded by the pathogens e.g. the human is the main host 
of plasmodium while the mosquito is the intermediate host

Activity 1. Cholera infection

- Kamuhanda suffered from Cholera not witchcraft. He was contaminated from infected food from 
the garbage and he infected Hope’s family. 

- Signs and symptoms of cholera: nausea, watery diarrhoea, vomiting, abdominal pain, etc.

- Prevention measures include: Use latrines or other sanitation systems, like chemical toilets, not 
defecating in any body of water collapsed, wash hands with soap and safe water after defecating, 
before and after a meal, boiling food and drinking water, etc.

Activity 2. Sign poster for prevention of cholera.

Hint:
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Learners’ worksheet

Instructions

- Work friendly in a group of 5 Learners. Choose your representative and a secretary and get 
ready to present your findings.

- Work for 15 minutes 

- Read through the passage below and the answer questions that follow.

Case study: The fast-spreading demon

After the 1994 Genocide against the Tutsi, the family of Kamuhanda, a 12-year old boy left Rwanda 
because some were part of the perpetrators. Once left alone, Kamuhanda lived a miserable life. He 
became a street child. 

One day as Kamuhanda was coming from picking food from the garbage, he felt nauseated. He developed 
a headache, started vomiting violently and had severe diarrhea. Within one hour, Kamuhanda had lost 
half of his weight and he lay unconscious on the street. 

As he lay on the street, one Learner passed by him. Hope, this Learner, saw him and exclaimed, “What’s 
wrong with you boy?!” Kamuhanda answered “I have been attacked by demons from my late aunt who 
wants me to die so that she can keep my family’s property. 

Full of empathy, Hope ran to inform her uncle who rushed to Kamuhanda’s aid. He took Kamuhanda 
to be prayed for at his home. After over an hour, all family members in that home began vomiting and 
developed severe diarrhea. They concluded by yelling: “This is a strong and fast-spreading demon” 

After much deliberation, Hope said that this might be an infectious disease hence everyone needed to 
be rushed to the nearest medical center.

After two days of medical treatment everybody was healthy and thanked Hope for her knowledge 
about the terrible and fast- spreading infection.

 Questions

1) What disease is called herein the fast-spreading demon?

2) What are the signs and symptoms of such a disease?

3) Explain how Kamuhanda was infected and how the family of Hope was infected too.

4) With reference to Hope’s attitude, what should you do when somebody displays the same 
signs like those of Kamuhanda?

5) What makes a person decide to help another or to by-pass by thinking “this is not my business?”

6) With your biology knowledge, would you have been able to act like Hope? Explain your answer?                                                                                                                              

7) Suggest measures of prevention of such a disease.   
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BIOLOGY
SENIOR 4 – BIOLOGY 

School Name:       Teacher’s name: 

Term Date Subject Class Unit No Lesson No Duration Class size

II 02/Jul/2017 Biology S4 PCB/MCB 11 4 of 6 80 min 58

Type of Special Educational Needs to be catered for and the number of 
learners in each category

None

Unit title PRINCIPLES OF GAS EXCHANGE SYSTEMS.

Key unit 
competence:

To be able to explain the principles of gaseous exchange systems.

Title of the lesson Smoking and smoking related risks.

Instructional 
objective

Provided with photographs of cigarette smokers, learners will advocate accurately against the 
smoking practice. 

Plan for this lesson 
(Location)

In the smart classroom

Learning materials Cigarettes, cigarette filter cotton, rubber gloves, mask tissues, photographs, computers connected 
to internet 

References Rwanda CBC, Syllabus of Biology, A-level, 2015

https://www.cdc.gov/tobacco/data_statistics/fact_sheets/health_effects/effects_cig_smoking/ 

Steps and timing Description of teaching and learning activity Competences and 
cross cutting issues 
to be addressed

Learners discuss the disadvantages of smoking and demonstrate it 
through the colour change on the filter cotton on the back of the cigarette. 
Thereafter they advocate against smoking practice. 

Teacher’s activities Learners’ activities

Introduction 

10 min (approx. 
10%)

Activity 1

The teacher asks questions about 
pathogen, infection and host.

Teacher asks learners to write their 
answers and invites some Learners 
to share their answers with the class, 
ensuring that by the end of the discussion 
all learners have correct notes.

Activity 1

Learners write answers to 
the teacher’s questions and 
some share their answers with 
the class. Learners listen to 
answers given and ensure their 
notes are correct.

Peace and Values: 
Learners develop: 

listening skills

Development of the 
lesson

60 min (approx. 
75%)

Activity 2: Risks of smoking (30 min)

Teacher invites Learners to walk around 
the room ‘mingling’, and then quickly 
form groups on a given signal (The Mingle 
Game). The teacher instructs each group 
to conduct research to identify the main 
health risks related to smoking and 
develop a short presentation. This should 
include statistics and correct biological 
terms. (The teacher may give the following 
weblink to assist this research:

https://www.cdc.gov/tobacco/data_
statistics/fact_sheets/health_effects/
effects_cig_smoking/  )

Teacher facilitates group presentations, 
encouraging active listening and equal 
participation of group members: 

Activity 2: Risks of smoking 
(30 min)

Learners organize themselves 
in their groups and research 
health risks related to smoking 
from the provided website. 

Each group presents their 
findings (2-3 min) and takes 
notes from other groups’ 
presentations in order to share 
notes and harmonize learning 
as a class. 

Peace and values 
education 

Questions discussed 
will develop 
Learners’ sense 
of care for others 
and individual 
responsibility to 
making a difference

Critical thinking 
skills developed 
as Learners draw 
conclusions from 
own observations 
and research.
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Development of 
the lesson

60 min (approx. 
75%)

Activity 3: Advocate against smoking (15 
min)

Teacher asks each group to analyze the 
photographs related to smoking (see 
resources) and asks them to answer the 
following questions: 

1. How do you feel when looking at 
this photo of a parent smoking while 
holding a child?

2. What actions can you do to help the 
father be aware of the danger of 
smoking for himself and his child?

3. Can you give some examples on how 
to encourage people not to smoke or 
stop smoking?

Activity 4: Evidence of toxic substance in 
cigarettes (20 min)

Teacher provides learners with textbooks 
for reference, one cigarette, one residue 
filter cotton from smoked cigarette and 
asks learners to dissect and compare the 
two and record their observations. 

As learners dissect the filter cottons of 
both smoked and unsmoked cigarettes, 
the teacher provides them with rubber 
gloves and mask tissues because the 
smoke tar is toxic. 

Activity 3: Advocate against 
smoking (15 min)

Learners analyze the provided 
photographs and images 
and discuss their answers to 
questions set by the teacher 
regarding actions they could 
take to raise awareness of the 
risks of smoking and other 
ways they could help people to 
stop smoking.

Activity 4: Evidence of the 
toxic substances in the 
cigarette (20 min)

Learners follow the 
instructions and use the 
provided learning materials to 
make and record observations. 
They use the textbooks to 
construct their syntheses. 

Learners put on all provided 
safety materials to do the 
activity safely.

Peace and values 
education 

Questions discussed 
will develop Learners’ 
sense of care for 
others and individual 
responsibility to 
making a difference

Critical thinking 
skills developed 
as Learners draw 
conclusions from own 
observations and 
research.

Conclusion

10min (approx 
15%)

Teacher asks learners (individually) to 
synthesize what they have learnt from 
the lesson. 

Teacher provides homework to the 
learners to create a role-play, a poster 
or a poem, that warns Learners against 
the dangers of smoking in an educative 
and informative way, which includes 
a scientific understanding of the 
consequences of smoking. 

Selected learners will try 
to synthesize the learnt 
materials.  

Learners write down the 
homework.

Teacher self-
evaluation
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RESOURCES

Activity 1

1. What are the respiratory pathways in humans?

Nostrils – trachea – bronchi – bronchioles – alveolar duct – alveolar sac – alveoli.

2. What is the composition of safe breathing air? 

Air contains 78% of Nitrogen, 21% of Oxygen, 0.03% of CO2, rare gases and water vapour 
(0.07)

3. What could be the consequence of inhaling toxic substances through the respiratory tract?  
Inhaling toxic substances harms nearly every organ of the body, causes many diseases, and 
reduces the health of smokers in general.

Activity 2: The risks related to smoking 

- There are two main risks related to smoking: cancers (head or neck, lungs, leukemia, stomach, 
kidneys, pancreas, etc) and chronic diseases (stroke, blindness, gum infection, pneumonia, asthma, 
reduction of fertility, etc)
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Activity 3: Advocate against smoking

 

- This parent is abusing his health and that of his baby.

- The baby is passively smoking and can face the same problems mentioned above. 

- Smoking in public should not only be prohibited but also fined.

- Some people come from families where smoking is encouraged.

- Governments should set rigid rules that discourage smoking. 

Activity 4: Evidence of toxic substances in the cigarette

The cotton filter turns from white to brown due to the smoke from the cigarette. The cigarette smoke 
contains:

- CO which combines with haemoglobin to form carboxyhaemoglobin and therefore reduces oxygen 
carrying capacity of the blood.

- Nicotine which stimulates the production of the hormone adrenaline by adrenal gland, leading to 
an increase in the heart rate and raised blood pressure.

- Smoke tar which is an irritant that causes inflammation of the mucous membranes lining the 
trachea, bronchi and bronchioles, resulting in them producing more mucus.
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ICT
SENIOR 2 – ICT 

School Name:                  Teacher’s name:

Term Date Subject Class Unit No Lesson No Duration Class size

3 18/Sep/ 2017 ICT S2 8 3 of 3 80 min 40 

Type of Special Educational Needs to be catered for in this 
lesson and number of learners in each category

 None

Unit title NETWORK COMPONENTS AND SOCIAL MEDIA APPLICATIONS

Key unit 
competence

Identify computer network devices, medium and peripherals

Connect different computer devices to the network. Use social media to exchange information on 
social life

Title of the lesson Social media

Instructional 
objective

Provided with a computer, smart phone, and tablet, learners will be able to use social media to 
exchange information on social life correctly

Plan for this class 
(Location) 

In the computer laboratory

Learning 
materials 

Computers, internet, projector, laptop, smartphone, tablet, and digital materials 

Reference

Timing for each 
step

Description of teaching and learning activity Generic competences and 
cross-cutting issues to be 
addressed and a short 
explanation

Through the scenario in the resources page, learners provide 
examples of social media, discuss how to use social media 
responsibly and appropriately, and individually use social media to 
exchange information correctly.

Teacher’s activities Learners’ activities

Introduction (5 
min)

Teacher uses “mingle mingle” 
game (in which Learners walk 
around room mingling in 
different directions and on the 
teacher’s signal quickly form a 
group with those closest at that 
moment) to create groups of 
four. 

The teacher provides each group 
with a copy of the scenario 
(refer to the resources page) 
and asks them to read it and 
identify different types of social 
media and justify answers

In groups of four, learners 
analyze the scenario given and 
identify social media stated in 
the scenario

Generic competences 

Identifying social media in 
scenarios requires evaluating 
what does and does not 
count as social media. Critical 
thinking is developed as groups 
justify their answers.

Cross cutting issues to be 
addressed:

Cooperation; developed 
through group work

Development of 
the lesson (65 
min)

Activity 1 (10 min)

Teacher asks learners to use 
the internet to discover other 
popular social media platforms 
in addition to those provided in 
the scenario.

Activity 1 (10 min)

Use internet to discover other 
popular social media platforms
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Activity 2 (15 min)

Teacher gives each group a large 
piece of paper with a line down 
the middle and invites Learners 
to write the positive effects of 
social media on one side and 
negatives on the others. It will 
probably be necessary for the 
teacher to ask some questions to 
stimulate thinking (see examples 
in resources below)

When groups have had time to 
produce answers, the class will 
come together and each group 
will give one of their ideas, 
without repeating one from 
another group, until all ideas are 
collated on board.

Activity 3 (10 min)

Teacher asks learners to re-
analyze the scenario given 
at the beginning and discuss 
questions in the resources page 
regarding the behaviours and 
values demonstrated by each 
Learner. The teacher encourages 
discussion. The answers are not 
straightforward. For example, 
telling the teacher showed 
honesty but might also be seen 
as a lack of loyalty to his friend.

Activity 4 (10 min)

Teacher asks learners to discuss 
and to highlight the ‘best 
practice’ for using social media 
and write 3-5 pieces of advice.

Teacher invites learners to 
present their findings in plenary.

Activity 2 (15 min)

Learners work in groups to 
brainstorm the positive and 
negative effects of social 
media. 

Activity 3 (10 min)

Learners reanalyze the 
scenario and, in their 
respective groups answer 
questions about values. 

Activity 4 (10 min)

Learners discuss the best 
practice for social media and 
create three to five pieces of 
advice.

Learners present their findings 
in plenary

Generic competences:

-Critical thinking; developed as 
Learners 1) analyse positive and 
negative effects of social media; 
2) come up with advice they 
would give, 3) think through the 
moral-maze of reporting a friend 
for his behavior.

-Research; through finding out 
other popular social media 
platforms using the internet.

Communication and cooperation 
through group work.

Cross cutting issues:

Cooperation through working 
together in groups, discussing 
and reaching group answers to 
difficult questions.

-Values: The following values are 
explored and developed when 
Learners analyse the scenario: 
honesty; moral courage (of the 
friend); Responsibility

Unity: producing a class 
Facebook page and deciding on 
rules of use, will help Learners 
to feel part of a collective with 
responsibility to each other.
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Activity 5 (20 min)

Teacher invites the class 
to produce a class social 
media page on Facebook and 
brainstorm how it can be used 
to help their learning, build class 
unity and present themselves to 
the outside world. 

The teacher asks Learners to 
come up with rules for their 
page.

Activity 5 (20 min)

Through the guidance of the 
teacher, Learners create a 
class Facebook account, invite 
friends and brainstorm how it 
can be used to post messages, 
pictures and videos, read, 
share and make comments 
in ways that benefit their 
learning and build class unity.

Learners agree on the page 
rules for posting

Conclusion

10 min

Teacher puts learners in a circle 
as a way of inviting them to say 
something they have learned in 
this lesson (at least 5 Learners).

Learners say what he/she 
learnt in this lesson in brief 
and then after throws the ball 
to any other classmate.

Teacher self-
evaluation

RESOURCES 

Scenario

Shema, a senior two learner used to sit at the front in the computer laboratory. Whenever the teacher 
was teaching, he would be distracted and watch videos on YouTube, respond and start exchanging 
information with his friends on social media sites especially WhatsApp and Facebook. He would also 
hide under the table and listen to music on a smartphone and download images and videos from 
Google. One time, his classmate advised him to stop and follow the teacher but he ignored this advice. 
The classmate then decided to report Shema to the teacher and faced disciplinary measures.

Suggested questions in addition to the ones related to the core teaching of ICT. 

1. What are your thoughts about the Learner who has decided to report to the teacher? Was it 
right or not to do that? Explain your answer. 

2. If you were the Learner who spends his time on social media. What would you do with the 
advice from your classmate who tells you to listen to the teacher?

3. What would be the impact of not following the lesson, by using personal social media in class

a) For the learner himself?

b) For his classmates? 
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COMPUTER SCIENCE
SENIOR 5 – COMPUTER SCIENCE

School Name:       Teacher’s name: 

Term Date Subject Class Unit No Lesson No Duration Class size

1 20/April/ 2017 COMPUTER SCIENCE S5 MPC 1 1 of 4 45 min 40 

Type of Special Educational Needs to be catered for in this lesson 
and number of learners in each category

 None

Unit title FUNDAMENTALS OF LAPTOPS AND OTHER PORTABLE DEVICES

Key unit competence To be able to explain characteristics and evolution of computers and detect their impact to the 
society. 

Title of the lesson Introduction to portable devices 

Instructional objective Provided with laptop, smartphone, tablet learners will be able to explain their use, features and 
evolution correctly.

Plan for this class 
(location)

Inside the computer laboratory

Learning materials Computers, internet, projector, laptop, smartphone, tablet, and digital materials 

References

Steps and timing Description of teaching and learning activity Generic 
competences and 
cross-cutting issues 
to be addressed  
and a short 
explanation

Given different images of computers (desktop, laptop, smartphone, 
PDA, supercomputer, mainframe, tablet) learners will identify the 
portable devices; state their uses, features and evolution.

Teacher’s activities Learners’ activities

Introduction (10 min) Activity 1 (10 min)

The teacher displays different images 
of computers (Desktop, laptop, 
Smartphone, PDA, super-computer, 
mainframe, tablet) and asks learners:

a) to identify which are portable, 

b) to place them in order of age of 
invention.

Activity 1 (10 min)

Observe provided images and 
identify the ones which are 
portable 

Listen and note the objectives 
of the lesson

Generic 
competences 

Communication and 
cooperation through 
group work.

Critical thinking 
developed as 
learners must justify 
their reasoning 
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Development of the 
lesson

30 min

Activity 2 (15 min)

Teacher instructs learners to form 
groups of 5, including both girls and 
boys (where applicable0 and gives each 
group one of the available portable 
devices including laptop, smartphone, 
PDA, tablet, etc. OR a picture or other 
representation (e.g. 3D model) or 
larger devices.

Teacher asks learners to observe and 
record key functions and parts of the 
given device. Every couple of minutes 
the device is swapped with another 
group until every group has got hold of 
every device. 

Activity 3 (10 min)

Teacher asks Learners to debate, 
which is most useful, a smartphone or 
a tablet. (Neither is more useful than 
the other, they simply have different 
uses, but the teacher uses the activity 
to stimulate discussion about functions 
and draw-backs). 

Activity 4 (5 min)

Teacher asks each group to write some 
user instructions for caring for the 
device. 

Activity 2 (15 min)

Learners form groups based 
on teacher’s instructions. 
Each group receives given 
portable devices and records 
observations about their use 
and functions. 

Activity 3 (10 min)

Learners briefly debate 
their preferences between 
a smartphone and a tablet 
in order to know difference 
functions and uses.

Activity 4 (5 min)

Learners write users 
instructions for safely caring 
for the device. 

Generic 
competences 

Observation skills

Cooperation through 
working together

Responsibility: 
developed through 
taking care of 
portable devices

Sharing: 
developed through 
interchanging 
portable devices 
among groups and 
exchanging ideas.

Respect and 
listening to others: 
Developed through 
group work and 
presentation.

Conclusion

5 min

Together with learners, the teacher 
synthesizes the findings from different 
groups and come up with a short 
summary. 

Gives the following home work:

Identify and explain the common use 
and features of laptops.

Together with teacher, 
learners synthesize the 
findings from different groups 
and come up with a short 
summary

Write down the homework.

Teacher’s self-
evaluation
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ENGLISH 
SENIOR 3 – ENGLISH

School Name:     Teacher’s name:

Term Date Subject Class Unit No Lesson No Duration Class size

 3 10/Nov/2016 ENGLISH S3 10 1/20 80 min 45

Type of Special Educational Needs to be catered for in this lesson 
and number of learners in each category

(i) 1 with speech impairment

(ii) 1 with hearing impairment

Unit title  PRE-COLONIAL HISTORY

Key unit competence To use language learnt in the context of pre-colonial history

Title of the lesson Rwandan culture

Instructional 
objective

Using a dialogue, learners should be able to:

	 Compare entertainment in Rwanda in the past with today

	 Create and act out their own role-play using correct narrative tenses

	 Discuss and analyse the issues of bullying and forgiveness

	 Explain how people can live together in peace

Plan for this class 
(location)

 Inside the classroom

Learning materials  Copies of the dialogue, role-play materials like clothes, walking stick

References

Steps and Timing Description of teaching and learning activity Generic competences 
and Cross cutting issues 
to be addressed + a 
short explanation

Learners will read a dialogue in pairs; note key vocabulary for 
discussing the past (such as “We used to”); work in groups to analyse 
the text; and creatively write and act out a follow-up to the text, using 
past tenses correctly

Teacher’s activities Learners’ activities

Introduction 10 min. Activity 1: Warm-up: 10 questions (5 
min)

Teacher brings to class 2-3 artifacts 
(object) or images, which are 
traditionally Rwandan and invites half 
the class to close their eyes while the 
other half may see the object. The half 
closing their eyes may ask only Yes/No 
questions to the others. They have 10 
questions to guess what the object is. 
The teacher encourages learners to think 
about its role in Rwandan traditions and 
culture. 

Activity 2: (Think-Pair-Share) (5 min)

Teacher invites each Learner to write 
two things they like about Rwandan 
culture and to share it with their partner. 
The partner should ask a follow-up 
question to help the understand why 
their peer chose that particular aspect. 
The teacher may then ask a few Learners 
to share their answers with the class. 

Activity 1

Take turns playing “10 
Questions”, either asking 
or answering Yes/No 
questions about items 
from Rwandan history.

Activity 2

• Write their ideas 
about what they like 
about the Rwandan 
culture.

• Turn to their partners 
and share their ideas.

• Present to the class.

Cooperation and 
communication 



M
O

D
EL

 L
ES

SO
N

 P
LA

N
S

63

Development of the 
lesson

60 min.

Activity 3: Vocabulary and key phrases 
relating to describing the past. (15 min)

Teacher invites the Learners to work in 
pairs to read the dialogue once through 
quickly (each taking one of the two 
characters) and then again, slowly, 
noting key vocabulary and phrases 
related to talking about pre-colonial 
history.  

If Learners struggle the teacher could 
draw attention to words/phrases such 
as: “Traditional”, “Culture”, “Pre-
colonial”, “We used to”, “We would” and 
“In my time”. 

Activity 4: Comprehension and 
narrative analysis using group work (15 
min).

The teacher divides the class into groups 
of 4-5 Learners and asks each group 
to discuss the questions (list 1-4 in the 
resources below) and individually write 
responses in their workbooks. 

Note: Questions 1&2 test for 
understanding, but Questions 3-5 do 
not have right or wrong answers. They 
are intended to stimulate thought and 
discussion. The teacher must avoid 
appearing to say that some answers are 
right or wrong and instead ask Learners 
to justify their answers with questions 
such as, “And why do you think that?”

Activity 5: Creating a role-play (30 min)

The teacher gives Learners instructions 
on how to create a role-play about 
Gakuba visiting Kanyana’s class in school 
to talk about Rwandan traditions and 
how to resolve conflicts, using key 
vocabulary. The teacher goes around 
to each group, observing group work, 
watching Learners practice role-plays, 
encouraging and coaching. If there is 
time, the teacher could invite groups to 
present their role-play to the class OR 
developing this for a future lesson could 
be set as homework.

Activity 3:

• Read in pairs focusing 
on reading quality.

• Note down key 
vocabulary and 
phrases relating to 
narrating stories 
about traditions in 
the past.

Activity 4:

• Discuss answers to 
questions – giving 
own opinions and 
asking questions 
and listening to the 
opinions of others. 

• Analysing issues 
presented in the text 
about forgiveness; 
evaluating character’s 
choices; empathising 
with others; and 
thinking critically 
about solutions to 
problems. 

Activity 5:

• Think creatively to 
develop a role-play 
Q&A about different 
aspects of Rwandan 
traditional culture. 

• EITHER perform 
role-play to class OR 
respectfully listen 
to others’ role-plays 
and give encouraging 
feedback. 

• Communication 
and Co-operation 
during pair work 
and group work.

• Respectfully 
listening to diverse 
points of view and 
expressing own 
opinions

• Critical thinking as 
they propose what 
they empathise 
with different 
characters and 
think through what 
they would do in 
their place?

• Problem solving 
as they think 
through solutions 
to bullying. 

Crosscutting issue:

• Peace and values 
education (active 
by-standership 
where the teacher 
asks Learners 
what they would 
do, listening and 
sharing revealed 
by Gakuba 
listening to his 
granddaughter’s 
problems at 
school, values 
activity)

• Gender: the 
characters in the 
dialogue and their 
roles, distribution 
of activities etc.

• Inclusiveness: 
catering for 
impairments and 
involvement of all 
learners through 
activities.



M
O

D
EL

 L
ES

SO
N

 P
LA

N
S

64

Conclusion

       10 min

Activity 6: 

The teacher leads a plenary discussion 
with the class using Connect Extend 
Challenge technique

CONNECTED: How are the ideas in the 
dialogue connected to what you already 
knew?

EXTEND: What new ideas did you get 
that extended or pushed your thinking in 
new directions?

CHALLENGE: What is still challenging or 
confusing for you?  

Note: It may be helpful to start by 
bringing Learners focus back to the 
learning objectives of the lesson, which 
is about a) learning how to talk about 
the past, using the correct tense, b) 
learning vocabulary around traditions 
and culture, c) analysing concepts of 
forgiveness and peace. 

Activity 6

Learners evaluate their 
learning and think about 
gaps in their knowledge.

Learners required 
to take Individual 
responsibility for 
learning process

Teacher self-
evaluation

 

RESOURCES 

Dialogue 

Read the dialogue below and do the activities on it.

Kanyana: Good evening grandfather. 

Gakuba: Good evening my child. How was school?

Kanyana: School was fine, but they gave us a hard task. The teacher asked us to find information 
about Rwandan culture in pre-colonial times. 

Gakuba: That sounds interesting. And how do you plan on doing that?

Kanyana: Well, I looked in the school library already, but there were only a few books and 
everyone is reading them. I want to have something original to tell people. 

Gakuba:  Well I’m sure if you think hard enough you will find other sources of information.

Kanyana: Hmmm…. Actually, grandfather, I wonder if there was any history passed down to you 
from your grandparents that you can share?

Gakuba: Oh yes, when I was about your age I used to help him collect firewood and he told me 
stories about Rwanda when he was young; and even some stories told to him by his 
grandfather.

Kanyana: Wow! Will you tell me some of the stories?

Gakuba:           Of course. It is important you know our history to pass on one day to your children.      
Would you like to interview me for your school project?

Kanyana: Yes, thank you. That would be amazing! When is a good time?

Gakuba: We can do it now if you like, while we work. Now where do you want me to start?

Kanyana: Ah, okay, start with entertainment.  Were you a fan of football ?  Did you use to listen 
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to football commentary on radio ? 

Gakuba:  My child, our entertainment was very educative and interesting. We used to sit around 
the fire and elders told us stories about courage, patriotism and love. Sometimes we 
would sing and dance.

Kanyana:  Did you use to dance the way we do it? By the way, would you dance with girls?

Gakuba:  Our dance was what you now call “traditional”, but to us it was normal. We danced 
Ikinimba and imishayayo. I was very good at dancing and that is how I met your 
grandmother.

Kanyana:  Another thing, what was school like? Were there children who bullied each other like 
today? Sometimes I don’t want to go back because I feel like no one intervenes. 

Gakuba:  Is that happening at your school? In my time children were taught to love each other, 
but I think in every generation there are people who fight. The important thing is that 
we found ways to resolve our conflicts and to forgive each other. 

Kanyana: But some children at school don’t ask for forgiveness?

Gakuba:  Interesting question. I think sometimes it can help if we understand the other person 
and why they do what they do. That doesn’t mean we have to like their behaviour 
or agree with them. But very often those who bully others have anger in their hearts 
because of pain in their own lives. When we understand others, it is easier to forgive 
them. 

Kanyana: But if they are forgiven, won’t they just think other children are weak and they keep 
hurting them?

Gakuba: Forgiveness does not mean that you have to accept people treating you badly. You can 
still do things to protect yourself. And you must. But it means you let go of the anger 
you feel, for your own sake. What do you think you can do to promote peace and 
kindness in your school?

Kanyana: Hmm… that’s a hard question. I suppose I could start by being kind to other Learners, 
especially those in the lower classes who get teased or forced to do jobs for older 
boys.

Gakuba: You’ll have many friends if you do that.

Kanyana:  Sometimes I think those who bully others maybe do it because they were bullied. It 
makes them feel somehow strong.

Gakuba: That’s very insightful.

Kanyana: Actually, grandfather, do you think it would help if you came to school to talk everyone 
and talk about Rwandan culture and how to preserve peace? Maybe they can learn 
from you.

Gakuba: I’d be happy to. Should I come with you tomorrow to talk to your teachers about it?

Kanyana:  Yes, Thank you grandfather!

Questions:

1. What are some of the differences between social life during Gakuba’s childhood 
compared to Kanyana’s?

2. Why does Gakuba think it is easier to forgive when you understand somebody? Do you 
agree?

3. What might be some of the reasons why some children bullied Kanyana? (Why are some 
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people mean?)

4. If you were a teacher of Kanyana, what would you do about the behaviours of other 
learners who bullied her? 

5. Comment on the decision of Gakuba of going to school to talk to the teacher about the 
Rwandan culture and peace preservation. Do you think it will help, or not? Give reasons 
for your choice

Activity: Role-play 

Gakuba goes to Kanyana’s school and is invited by the teacher to talk to the Learners about 
Rwandan traditions and ways of resolving conflicts. Imagine that Gakuba conducts a Question 
and Answer session with the Learners in Kanyana’s class. Prepare as a group to act out the 
scene. Make sure to use some of the key vocabulary. 
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MATHEMATICS
SENIOR 4 – MATHEMATICS

School Name:                                             Teacher’s name: 

Term Date Subject Class Unit No Lesson No Duration Class size

2 18/ April/2017 MATHEMATICS S4 4 5 of 24 40 min 40 

Type of Special Educational Needs to be catered for in this 
lesson and number of learners in each category

2 Learners with hearing impairment (will be seated 
near the teacher and the use of gestures will be 
improved)

Unit title SET OF REAL NUMBERS 

Key unit 
competence:

Think critically using mathematical logic to understand and perform operations on the set of real 
numbers and its subsets using the properties of algebraic structures

Title Definition and properties/laws of powers/indices

Instructional 
Objective

Learners will be able to define and solve problems involving powers/indices accurately.

Plan for this class 
(location)

Inside the classroom

Learning materials Papers, Pens, Exercise Books, and other supporting teaching aids

References Learner’s textbook S4 and teachers’ book. 

Steps and Timing Description of teaching and learning activity Generic competences and cross-
cutting issues to be addressed  
and a short explanation

The teacher helps learners to define and solve problems 
involving powers/indices accurately. 

 Teachers activities Learners activities

Introduction  

5 min                   

Activity 1:

Teacher starts the lesson by asking 
practical questions about folding 
a paper: the teacher asks learners 
(in pairs) to take one blank paper 
and asks them to attentively follow 
instructions and write down the 
observations.

a) Fold the paper in zero 
time

b) Fold in one time. 

c) Fold again in two times

d) Fold it again in three 
times 

Teacher walks around the 
classroom to facilitate struggling 
learners. 

Learners complete each 
step as teacher says 
it. Learners provide 
observations.

Observations (expected 
answers): 

When we fold paper 
in zero time we get a 
whole paper; when 
folded one time we get 
2 parts; when folded 
into 2 we get 4 parts; 
when folded into 3 we 
get 8 parts.

Peace and values: - 

The following values will be 
developed while discussing in 
their respective groups and when 
the teacher facilitates struggling 
learners: Respect, sharing ideas, 
caring and support.

Cooperation [while working in 
group]

-Communication through 
discussion



M
O

D
EL

 L
ES

SO
N

 P
LA

N
S

69

Development of 
the lesson  

25 min

 

DEFINITION AND PROPERTIES OF 
POWERS /INDICES

Activity 2: Brainstorming  

Teacher distributes the flash cards 
on which there are a standard 
form of Powers/indices and asks 
learners to define them. 

Teacher walks around the 
classroom to facilitate struggling 
learners. Then he/she follows 
learners’ presentations and helps 
them harmonize definitions.

Teacher guides learners in finding 
definitions by providing more flash 
cards to each group with numbers 
containing bases and their indices. 

In groups/pairs Teacher asks the 
learners to brainstorm the laws or 
properties of   powers /indices.

Teacher provides the flash cards to 
the learners containing different 
activities, asks them work in pairs 
then after learners present their 
findings. 

Then he/she follows learners’ 
presentations and helps them to 
harmonize definitions.

Activity1: working in 
groups 

Learners work in groups 
of 5 and present their 
findings.

Learners observe and 
identify bases and 
powers/ indices. 

 where n is power/indice  
and  y is base

  am where  m:indice  
a:base

Learners in their groups 
find the definitions of 
power and indice (see 
resource page)

Learners practice the 
activity given by the 
teacher.They work in 
pairs

Learners work in pairs 
on the activities given 
by the teacher and 
ask where they need 
clarification. Then, they 
present their findings.

 

Peace and values:

Sharing, respect, support, 
active/attentive listening: while 
discussing in their respective 
groups and when the teacher 
helps struggling learners.

-Cooperation [while working in 
group]

Communication through group 
work.

Peace and values:

Support, caring, cooperation, 
sharing and patience through 
activities.

Conclusion 

10 min

Assessment

Asks questions to be answered 
individually.

Supervises the exercise and marks 
it. 

Learners work 
independently about the 
given exercise.

1. A supermarket sells 
10 cakes per day. How 
many cakes does the 
supermarket sell in:

a.  One week?

b. One month?

c. One year?
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RESOURCES: 

Definition of Powers/indices:

The power/indice is generalized by defining:

Learners work in pairs guided by the facilitator to find out Laws of powers/ indices: 

1. am × an = am + n

2. am ÷ an = am – n  
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PHYSICS
SENIOR 4 – PHYSICS

School Name:                                        Teacher’s name: 
Term Date Subject Class Unit No Lesson No Duration Class size

1 15/Feb/ 2017 Physics S4 Unit 2 8 of 9 40 min 30

Type of Special Educational Needs to be catered for in this 
lesson and number of learners in each category

 One learner with visual impairment.

Unit title SIMPLE AND COMPOUND MICROSCOPE 

Key unit 
competence

By the end of the unit the learner should be able to analyze the functioning of simple and 
compound microscope and determine their magnifying power 

Title of the lesson Defects of vision and their correction.

Instructional 
objective

By using glasses and lenses, learners will be able to distinguish the defects of vision and suggest 
how to correct them effectively.

Plan for this Class 
(location)

Inside the classroom

Learning materials  Glasses, thin lenses (convex and concave) 

References Tom D, (2000) Advanced Physics. London: holder education; Richard, O. (2009). Physics for Rwanda 
secondary school. Kigali: Fountain Publishers.

Timing for each 
step

Description of teaching and learning activity Generic competences and cross-
cutting issues to be addressed  and 
a short explanation

By using glasses and thin lenses (convex and concave), 
learners will distinguish the defects of vision in daily life 
and suggest the ways of correction.

Teacher’s activities Learners’ activities

Introduction 

5 min

Asks learners questions on 
the previous lesson.

(i) Define thin lenses.

(ii) State and explain the 
types of thin lenses.

Teacher asks learners to 
brainstorm about the 
problems that people are 
facing about vision in daily 
life.

Individually learners answer 
questions.

 

Learners brainstorm about 
the problems that people are 
facing about vision in daily 
life.

Generic competences:

Communication through exchange 
of ideas and points of view between 
teacher and learners.

Critical thinking during the 
brainstorming activity.
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Development of 
the lesson

30 min

Gives instructions about 
the “mingle mingle” game 
and asks learners to form 
groups of 5 according to 
that game. 

Asks learners to discuss 
the defects of vision.

Asks learners to read and 
discuss the following two 
situations of two people, 
one of whom is myopic 
and the other being 
hypermetropic. 

- A senior four female 
Learner whose eyes can 
clearly see near objects 
but cannot clearly see 
distant or far away objects. 

- A businessman whose 
eyes can clearly see 
distant or far away objects 
but cannot clearly see 
near objects.

Asks learners how to 
correct the above-
mentioned defects.

Asks learners how they can 
help their colleagues who 
are suffering from myopia 
and hypermetropia in 
classroom then present 
their findings.

Learners get warm-up: singing 
“Mingle Mingle” and respect 
the instructions of forming 
groups.

  

Learners give explanations 
about the defects of vision. 

After reading carefully, discuss 
in their groups and think 
critically on the two situations 
and come up with their 
findings and present them.

Learners give their 
suggestions: 

Learners give different ways 
to help their colleagues with 
vision problems

Suggested answers:

For myopia: give him/her a 
seat near the chalkboard.

Hypermetropia: give him/her 
a seat far from chalkboard.

Advise their parents to bring 
them to the hospital etc

Generic competences:

Co-operation and communication 
through working together in groups.

Critical thinking through the 
discussion about the defects of 
vision.

Cross-cutting issues:

Peace and values education

Listening: through paying attention 
during presentation of their findings. 

Sharing: During discussion and doing 
activity together.  

 Respect: by interacting and 
exchanging ideas.

Critical Thinking through the 
discussion about ways of helping 
fellow Learners with vision defects.

Caring: when the teacher is 
monitoring the groups and when the 
learners help their colleague with 
those defects.

Empathy through providing support 
to the visually impaired colleagues. 

Conclusion

5 min

Uses the ball game to 
randomly designate 
learners to summarize the 
lesson learnt. (At least 6 
Learners)

Designated Learners 
summarize the lesson learnt. 

Creativity and Critical thinking 
through the activity of summarizing 
the lesson learnt. 

Teacher self-
evaluation
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RESOURCES : 

DEFECTS OF VISION

There are two important defects of sight, which can be cured by use of spectacle lenses (short sight 
and long sight).

Ø	Short sight (myopia): a shortsighted person cannot see distant objects clearly. Image 
tends to focus in front of the retina. 

A short sight is corrected by spectacles with diverging lenses.

Ø	Long sight (hypermetropia): along sighted person cannot see near objects clearly. 
Image is formed behind the retina.

Long sight is corrected by spectacles with converging lenses.
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ENTREPRENEURSHIP
SENIOR 4 – ENTREPRENEURSHIP

School Name:                                                      Teacher’s name: 

Term Date Subject Class Unit No Lesson No Duration Class size

1 14/Feb/2017 Entrepreneurship S.4 MEG. 7 21 of 22 80 min 42

Type of Special Educational Needs to be catered for in 
this lesson and number of learners in each category

3 learners with visual impairment and 1 with hearing 
impairment (Sit them in positions that are convenient for 
them)

Unit title BUSINESS ORGANIZATION AND MANAGEMENT

Key unit competence: To be able to describe the importance of management in a business organization 

Title of the lesson Personnel Management 

Instructional 
objective

 Through role-plays and skits, Learners will be able to correctly relate the personnel 
management process and the role of personnel management in achieving organizational goals.

Plan for this class 
(location)

Inside the classroom

Interview room (create free space with seats and a table in class)

Learning materials Flipchart, maker pens, interview guide rubric and textbooks

References Work readiness Manual 2016 and entrepreneurship Learner book for S4

Steps and Timing Description of teaching and learning activity Generic 
competences and 
cross-cutting issues 
to be addressed  and 
a short explanation

Learners will work in-groups, discuss and role-play the process of 
personnel management.

 Teachers activities Learners activities

Intro

10 min

Activity 1: (10 min) 

Teacher provides a worksheet to each 
of the four groups and guides the 
learners as they discuss to agree on 
definitions of the following words:

- Personnel management. 

- Process of personnel management.

The teacher asks groups to briefly 
share their answers with one another

Activity 1 (10 min) 

Learners work in groups of 
4 to define the meaning of 
personnel management and 
the personnel management 
process on their worksheet 
provided.

Groups present their answers 
briefly to the entire class.

Competencies 

Communication 
and Cooperation 
as groups reach a 
consensus on terms.

Development of the 
lesson

60 minutes

Activity 2: (10 min)

Teacher provides each group with 
cards showing different steps in the 
personnel management process and 
invites the learners to arrange them in 
the correct order. 

Activity 2 (10 min)

Learners read and discuss in 
their groups to agree upon the 
correct order of the personnel 
management process and 
outline the process of 
personnel management on the 
worksheet provided.

Competences

Problem solving 
as learners sort 
the answers in the 
correct order.

Creativity and 
innovation. As the 
role-play different in 
tasks.
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Development of 
the lesson

60 minutes

After 4-5 minutes the teacher asks 
each group to present their work, 
opening up a wider-group discussion 
until consensus is reached.  

Teacher asks learners to identify 
any key concepts that need clear 
explanation.

Activity 3 (10 min)

Teacher distributes copies of the 
story the resource section and invites 
Learners to read it and, in small 
groups, discuss and write down their 
answers the given questions.

Activity 4: (40 min)

Teacher divides the class into five 
groups and gives each group a 
role-play of part of the personnel 
management process to prepare. The 
teacher will give clear instructions 
and aids to stimulate thought. As 
each group prepares the teacher 
will spend a few minutes with each 
to offer guidance and ensure equal 
participation of each member. The 
groups will have 20 minutes to 
prepare.

At the end of 20 minutes, the groups 
will come together and act out the 
process as one continuous sketch. If 
each section takes no more than 5 
minutes, the overall sketch would last 
25 minutes. 

Teacher encourages Learners to take 
notes during other groups’ role-plays, 
including feedback of went well and 
anything that could be added/changed.

Groups present their answers and 
reach agreement as an entire class.

Learners identify gaps in their 
understanding and ask the teacher 
for an explanation.

Activity 3 (10 min)

Learners read the story, share their 
answers to the given questions and 
listen and consider others’ points of 
view.

Activity 4: (40 min)

Learners listen to the instructions 
from the teacher about how the role-
play will be organized.

Learners work together as a team 
to plan their role-play, using any 
materials provided.

Learners try to be inclusive in their 
work and ensure everybody plays 
their part.

Learners act out their role-plays, 
one after another, so it is as one 
continuous process.

Learners watch others’ role-plays 
and take notes, including positives 
and aspects which could be done 
differently to improve the role-play. 

Cross cutting issues 

PVE:

By answering the 
questions, learners 
will develop critical 
thinking, values 
like Forgiveness 
(to forgive and ask 
for forgiveness, 
responsibility, trust, 
support 

The scenario itself 
highlights the 
above-mentioned 
values too. 

Gender education 
reflected in 
all learners 
participating.

Inclusive education 
learners with SEN 
catered for.

PVE through: 

-Helping one 
another as 
they organize 
themselves for the 
best role play,

-Listening to one 
another, 

-Sharing as they 
share tasks in a role 
play. 

Through this 
activity, leaners will 
develop values like 
critical thinking, 
support, respect & 
responsibility.
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Conclusion 

10 min

Activity 5:  10 Minutes

The teacher uses a ball, which 
is thrown randomly to different 
members. When they catch it they 
must tell the class something they 
have learnt from today’s lesson and 
then throw the ball to somebody else.

The teacher emphasizes that each 
process of personnel management 
plays a big role in achieving a given 
organization’s goals and vision.  

The teacher finally gives learners 
printed copies of the lesson notes.

The teacher gives this homework:

List 5 values you expect a new publicity 
manager of your club to reflect in the 
school. 

Learners answer questions orally as 
asked by the teacher via ball game.

The learners take notes and ask for 
clarifications to the teacher where 
necessary.

The learners write an assignment in 
their books.

Critical thinking 
will be developed 
through answering 
these questions 

Teacher’s self- 
evaluation

RESOURCES 
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Story and Questions About the Misuse of Club Funds                   

Last year the school’s entrepreneurship club faced a challenge when two executive committee 
members embezzled the club’s funds, which amounted to 465,000RwF. This money had come from 
both the initial membership fees and the profits the club had achieved over the course of the year. Club 
members reported the case to the club patron and head teacher. After some investigation the evidence 
pointed to two Learners, who, when shown the evidence, admitted to their crime. Both Learners were 
suspended from school, which resulted in them missing their exams. When the returned, their fellow 
Learners struggled to know how to feel towards them.

1. What values were not shown by the Learners who stole the funds?

2. What were the consequences of the Learners stealing a) for the Learners themselves, b) for 
their friends, c) for the entrepreneurship club

(Note: The teacher will allow Learners to answer first but may need to prompt them to go beyond the 
economic consequences and effects of the punishments to talking about trust would be affected). 

3. What could the Learners who stole do to repair the damage they have done and try to rebuild 
trust?

4. If you were the head-teacher of the school how would you have handled the situation, and 
why?

Role-Play Activities – 5 groups will each act-out a different part of the personnel management process, 
as follows:

Team 1: 

- Creating and advertising job role (including equal opportunities statement encouraging both genders 
and people with disabilities to apply).

- Shortlisting who is to be interviewed.

Team 2: 

- Conducting interviews (as an interview is too long for this role play, act out a section of an interview, 
using the questions below.

- Selecting the best candidate following the interview (rubric given by the teacher on a sheet). 

Team 3: 

- Informing successful and unsuccessful applicants.

- Agreeing on a contract (including pay, hours, conditions, expectations). 

- Agreeing on a job description & goals. 

Team 4:

- Orienting new staff to organizational policies (health and safety; pension and health care; sickness 
and leave etc).

- Orientating new staff to organizational culture and goals.

Team 5:
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- A manager motivating her staff through praise, benefits, opportunities for learning and development, 
and empowering them. Other examples include prizes (e.g. “employee of the month”), or benefits 
(such as free coffee). 

Suggested Interview Questions

- What kind of conflicts do people sometimes experience at work?

- If you are given this job how would you handle such conflicts?

- What approaches would you use to resolve a conflict between you and one of your staff?

- Leaders are expected to be role models at work is this meaningful to you? Can you explain 
your answer?

- What makes you right for this job?

- Why did you choose to apply for this job? What are your best qualities and values? 

- Why do you think these values are important for this job? 
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HISTORY
SENIOR 4 – HISTORY

School Name:                                 Teacher’s name:  

Term Date Subject Class Unit No Lesson No Duration Class size

2 18/April/ 2017 HISTORY AND 
CITIZENSHIP 

S 4 2 3 of 8 80 min 35 

Type of Special Educational Needs to be catered for in this lesson 
and number of learners in each category

One learner with hearing difficulties

Unit title COMPARISONS OF GENOCIDES.

Key unit 
competence

Compare different genocides in the 20th century.

Title of the lesson Measures that have been taken to reconstruct the Rwandan society after 1994 genocide against the 
Tutsi.

Instructional 
objective

Provided with testimonies (audio-visual) on social reconstruction after the 1994 genocide against 
Tutsi and genocide memorial site visits or pictures, learners examine measures that have been 
taken to reconstruct the Rwandan society and develop a sense of love and respect between people.

Plan for this class 
(location)

Inside the classroom

Learning materials Textbooks, internet, newspapers, audio-visual testimonies, genocide memorial site pictures.

References History and Citizenship learners’ book senior 4 and Teachers’ guide.

Timing for each 
step

Description of teaching and learning activity Generic competences and 
cross-cutting issues to be 
addressed  and a short 
explanation

Through attentive listening, group discussions and presentations, 
learners point out measures taken to reconstruct the Rwandan society 
after the 1994 genocide against Tutsi.

Teacher’s activities Learners’ activities

Introduction

15 min

Activity 1 (3 min)

The teacher leads a brief whole-class 
discussion to review the previous 
lesson about the differences and 
similarities between other genocides 
and the 1994 genocide against Tutsi 
in Rwanda, asking Learners to share 
what they learned. 

Activity 2 (12 min)

The teacher reads or invites a 
Learner to read out the scenario 
to the learners, “GS Byimana 
school community visits a genocide 
memorial site”. (Note: if asking a 
Learner it might be good to do this 
the previous lesson so they can 
prepare).

The teacher orally asks questions (see 
resources below) about the scenario. 
(Note: The teacher will make an 
effort to involve Learners who seem 
to be silent in class and who do not 
contribute into the discussions). 

Activity 1 (3 min)

Learners may turn to their 
notes to review the previous 
learning and orally answer 
questions in a whole class 
setting about what was 
learned, listening respectfully 
to the answers of their 
classmates.

Activity 2 (12 min)

Learners listen attentively to 
the scenario and discuss their 
answer to questions given in 
the resource section of this 
plan.  

Generic competences;

Communication: through 
giving answers to the 
questions and listening 
carefully to others’ 
contributions (speaking & 
listening)

Cross cutting issues:

Peace and values 
education:  Sharing, 
listening (learners give 
their views as well as 
listening to other’s 
opinions). 
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Development of 
the lesson

55 min

 Activity 3 (12 min)

The teacher plays a recorded 
testimony on social reconstruction of 
the Rwandan society after the 1994 
genocide against Tutsi. Asks learners 
to write down the main points about 
social reconstruction.  When this 
is done, the teacher invites a few 
Learners to share with the class one 
of the points that stood out to them.

Activity 4 (13 min)

The teacher divides the class into five 
groups and gives each group a card 
showing one of the measures taken 
to reconstruct the Rwandan society 
after the 1994 genocide against Tutsi. 
The teacher instructs each group 
to study the measure and prepare 
to summarise it to the whole class 
and to analyse the extent to which it 
contributes to the reconciliation and 
why! 

The measures are: Gacaca courts; 
National Unity and Reconciliation 
Commission; Walk to Remember; 
Genocide Memorial Sites; CNLG

Activity 5 (30 min)

The teacher gives each group 5 
minutes to present the measure 
they were given and why it can be 
helpful for reconciliation.  Other class 
members are encouraged to asked 
follow-up questions.

The teacher (or a Learner invited 
by the teacher) acts as scribe to 
summarise key points given by each 
group on the board or flipchart and 
encourages learners to keep similar 
notes themselves.

Activity 3 (12 min)

Learners listen to the 
recording and write down 
what they consider to the 
main points in the recording 
(individually).

Some learners share one of 
their responses with the class 
while others listen (and may 
add to their notes). 

Activity 4 (13 min)

Learners in their respective 
groups discuss one of the 
measures, which has helped 
in the reconstruction of the 
Rwandan society after the 
1994 genocide against the 
Tutsi, analyse its role in social 
reconstruction and prepare 
to present a summary of it to 
class.

Activity 5 (30 min)

Groups present their findings 
to the whole class and field 
questions from the class.

Learners listen to the 
presentations of other groups 
and ask them questions. 

Learners summarise key 
points in their notebooks.

Generic competences: 

Critical thinking: learners 
analyze the impact of 
different measures 
taken to reconstruct the 
Rwandan society after the 
1994 Tutsi genocide.

 

Cooperation:  learners 
respect each other’s 
views, rights and feelings 
while discussing and group 
presentations.

Cross cutting issues;

Peace and values 
education: sharing, 
listening, courage and 
respect: as through 
methodology and content 
used in the activity, 
learners give their views 
and listen to other’s 
opinions.  

Conclusion

10 min

Activity 6 (7 min)

The teacher asks learners to write 
down one thing that they could do 
in their own communities to support 
social reconstruction in relation to 
the 1994 genocide against the Tutsi.

The teacher invites a few Learners to 
share their idea with the class (Note: 
The teacher will try to ask Learners 
who have so far spoken less during 
the lesson). 

Activity 7 (3 min)

The teacher concludes by inviting 
Learners to write down and think 
about the following Kinyarwanda 
saying:

“Icyo dupfana kiruta icyo dupfa” 

Activity 6 (7 min)

Learners write something 
they could do to help 
the reconstruction of the 
Rwandan society after the 
1994 genocide against Tutsi.

Some learners share their 
ideas with the class while 
others listen.

Activity 7 (3 min)

Leaners write down the 
Kinyarwanda phrase “Icyo 
dupfana kiruta icyo dupfa” 
and listen to the concluding 
remarks of the teachers.

Peace and values 
education:  

active by standing, caring, 
community support: By 
writing down an individual 
commitment learners will 
develop a responsibility 
of active citizenship, 
playing their role in social 
reconstruction following 
the 1994 genocide 
against the Tutsi; this can 
be monitored through 
positive behavioural 
change over a period of 
time. 

Teacher self-
evaluation
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RESOURCES  

 SCENARIO

GS BYIMANA SCHOOL COMMUNITY VISITS A GENOCIDE MEMORIAL SITE

At the start of the 2017-week of commemoration of the 1994 genocide against the Tutsi in Rwanda, 
the head teacher of GS Byimana gathered all the teachers, parents and Learners in the schools’ 
multipurpose hall. The main objective of this assembly was to help the school community remember 
the 1994 Tutsi genocide as well as putting in place measures to fight against genocide ideology.

During this assembly, it became evident that quite a number of learners, not to mention parents and 
teachers, did not have enough information about the Genocide against the Tutsi. Therefore, the school 
administration, in collaboration with the School General Assembly Committee, put together resources 
in order to visit one of the memorial sites. Last week, they visited the Kigali Genocide Memorial.

Learners, teachers and parents learned the facts about the Genocide against the Tutsi in Rwanda and 
the measures taken to reconstruct Rwandan society.  As of now GS Byimana school community has 
taken a step to reach all the residents of Kamusenyi cell where the school is located supporting social 
reconstruction programs.

Questions 

1. Suppose you were the head teacher what else would you have done instead of a parents, 
teachers and learners meeting?

2. If you were the chairperson of this meeting, how would you lead the assembly in a way 
that everyone’s opinion is respected?

3. Can you find (with your classmates) new ideas to support the social reconstruction 
program in the community ?

4. Suppose you were one of the learners who visited the Kigali Genocide Memorial, and 
you rearly got enough and genuine information on genocide, what would you do with 
such information? 
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ECONOMICS
SENIOR 5 – ECONOMICS

School Name:          Teacher’s name:  

Term Date Subject Class Unit No Lesson No Duration Class size

2 20/April/ 2017 Economics S.5 MEG/HEG 12 15 of 22 80 min 52

Type of Special Educational Needs to be catered for in this lesson 
and number of learners in each category

There is one girl (1) with visual impairment 

Unit title LABOUR AND WAGES

Key unit 
competence

Learners will be able to discuss the impact of labour mobility on the economy

Title of the lesson Wage differentials

Instructional 
objective

Given print outs of different examples of workers in a company and case study about Mr. 
Rwagasana’s tea farm, learners should be able to clearly analyze the causes of the wage 
differentials in an economy. 

Plan for this Class 
(location)

The lesson will be conducted from the classroom. Whereby, learners will be grouped to facilitate 
learner-centered approach.

Learning materials Economics text books, print outs of examples of different workers and case study about Mr. 
Rwagasana’s tea farm

References Basic economics for East Africa, Concepts, Analysis and Applications by John Ddumba Ssentamu

Tayebwa BMB (2007); Basic Economics, Published by Genuine Researcher and Publishers (GRP

Steps and Timing Description of teaching and learning activity Generic competences and cross-
cutting issues to be addressed  and 
a short explanationIn groups, learners use text books, print outs of different 

examples of workers, a case study about Mr. Rwagasana’s 
tea farm to analyze why different people in the same and 
or different jobs or places of work are paid differently, its 
effects and suggest possible solutions to such a problem.

 Teacher’s activities Learners’ activities

Introduction

10 min

Teacher places learners 
in groups (with the visual 
impaired learner in front) 
and provides them with 
print outs (bold letters to 
help the visually impaired 
learner) of examples of 
different workers in a 
given company. (refer 
to resource 1 on the 
resources page) 

Activity 1

Categorize the examples 
of workers (presented 
in the scenario) into 
different types of labour 
that may be employed in 
any given organisation. 

Learners join their respective 
groups set by the teacher. 

In their respective groups, one 
of them reads the provided 
printout of examples of 
workers, and then they share 
views and write the answers 
for Activity 1. 

Team building skills, 
communication and cooperation as 
they work in groups

Critical thinking is developed as 
they try to categorize the different 
examples of workers given.

Cross cutting issues that can be 
addressed:

Peace and values education

Caring: 

Through the support provided by 
the teacher to the impaired learner, 
leaners will learn this value from 
the teacher. 

Cooperation, sharing: In their group 
work, learners cooperate, share 
learning materials, actively listen to 
one another as they work out the 
activity 
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Development of the 
lesson

50 min

Activity 2

In their respective groups, 
analyze the provided case 
study about Mr. Rwagasana’s 
tea farm, and;

a. Agree together on the 
name given to the act of 
paying workers differently 
by Mr. Rwagasana.

b. Share views on why Mr. 
Rwagasana pays his workers 
differently.

c. Discuss together the 
effects of such an act by 
Mr. Rwagasana on workers’ 
relation, farm’s productivity, 
and general society living 
relations

d. Put themselves in Mr. 
Rwagasana’s position and 
share views on how to bring 
about peace and harmony 
among workers.

Representatives from different 
groups present their work as 
others are listening attentively 
and taking note of their 
concerns

In their respective groups, 
analyze the provided 
case study about Mr. 
Rwagasana’s tea farm, and;

a. Agree together on the 
name given to the act of 
paying workers differently 
by Mr. Rwagasana.

b. Share views on why 
Mr. Rwagasana pays his 
workers differently.

c. Discuss together 
the effects of such act 
by Mr. Rwagasana on 
workers’ relation, farm’s 
productivity, and general 
society living relations

d. Put themselves in Mr. 
Rwagasana’s position and 
share views on how to 
bring about peace and 
harmony among workers.

Representatives from 
different groups present 
their work as others 
are listening attentively 
and taking note of their 
concerns.

Cross cutting issues that can 
be addressed:

Peace and values education

Through their group work 
discussions, as the learners 
try to discuss the effects of 
wage differentials and assume 
Rwagasana’s position to give 
possible solutions to curb 
down wage differentials, 
they develop critical thinking  
and appreciate the value of 
living harmoniously, respect, 
tolerance and empathy in 
any given working and living 
environment.

Inclusive education

Through their group 
discussions and presentations, 
learners get to know and 
appreciate that regardless 
of skills and individual 
differences among workers, 
they all need to be treated 
equally on merit.

Conclusion 

20 min

The teacher harmonizes the 
work from different groups 
together with learners. 

The teacher generally 
concludes by emphasizing 
that, however much wage 
differentials is an inevitable 
practice in any given working 
environment, it should be 
done in such a way that 
peace and values must prevail 
among colleagues at work in 
any given institution. 

The teacher gives a take home 
exercise for more research 
about wage differentials in 
and or between different 
institutions in parts of the 
world and examine why and 
how it can be done with 
positive effects. 

Learners listen to the 
teacher as they ask for 
clarity and after take a 
summary of the notes 
harmonized as a whole class

Write down the exercise for 
research on wage payments 
in other countries

Leaners write down the 
homework.

Generic competencies 
addressed

Active listening 

As they listen attentively 
to the teacher’s summary, 
and lifelong learning as they 
research on what transpires 
in other parts of the world 
as far as wage payments and 
differentials are concerned

Cross cutting issue to be 
addressed

Peace and Values Education:

Values like love, togetherness, 
respect for one another 
and harmony develop as 
the teacher conclusively 
emphasizes the spirit of 
living in harmony between or 
among people amidst wage 
differentials.

Teacher self-evaluation
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RESOURCES

Resource 1: Examples of workers in a given company

Cooks, drivers, cleaners, managers, accountants, cashiers, security personnel, engineers, auditors, 
secretaries, receptionists, etc. 

Resource 2: Case study 1  

Mr. Rwagasana has a tea farm in Rubavu District. He employs as many workers as 100 people in his 
farm in different departments. These workers, either in the same or different departments, are paid 
differently at the end of the month. However, the workers are not at peace with one another due to 
differences in payment by the company. Mr. Rwagasana is aware of the effect of his actions but has 
kept a deaf ear about it. Some of the concerned company employees have opted to approach him on 
how to bring about togetherness among themselves for harmonious working and living conditions at 
and outside the work place.

Resource 3: Home work

Question: In your respective groups, visit the library or the Internet and research on how different 
countries make payments to their workers in the same or different occupations and locations, its 
effects, and how such countries have managed to curb down such effect.
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FRENCH
SENIOR 2 – FRENCH

Nom de l’école                                                                   Nom de l’enseignant

Trimestre Date Branche Classe Contexte Leçon Numéro Durée Nombre 
d’apprenants

1er 2/May/2017 FRANCAIS 2emeannée 4 3/24 80 min 40

Types de besoins particuliers et nombre d’apprenants 
concernés :

-un malvoyant : le placer devant

-un élève ayant un problème d’ouïe : utiliser les objets 
visuels et le placer devant.

Contexte LES RETROUVAILLES

Compétence clé Communiquer oralement et par écrit dans les situations en rapport avec les retrouvailles

Titre de la leçon Expression de la durée et Identification des valeurs.

Objectif Opérationnel 
de la leçon 

A l’aide d’une histoire racontée, l’apprenant sera capable de repérer les expressions de la 
durée, les utiliser convenablement dans de courtes phrases ; d’identifier différentes valeurs, les 
expliquer et créer des situations relatant aux valeurs.

Lieu de la leçon En classe

Matériel didactique La montre, le calendrier, les chants, flash disque, appareil audio-visuel.

Références Livre de l’enseignant, livre de l’apprenant

Etapes de la leçon et 
durée

Description des activités d’enseignement et d’apprentissage Compétences génériques et 
thèmes transversaux (Paix et 
Valeurs) 

+ quelques explications

A l’aide d’une courte histoire, l’enseignant facilite les 
apprenants à identifier et utiliser les expressions de la durée 
et certaines valeurs.

Activités de l’enseignant Activités des apprenants

Introduction

15 min

-Placer devant les apprenants 
ayant des besoins particuliers 
et inviter les camarades 
voisins à les aider en cas de 
besoin.

-Poser des questions aux 
apprenants à propos de ce 
qui s’est passé lorsqu’ils sont 
arrivés à l’école le premier jour 
de retour des vacances.

-Se placer devant.

-Répondre un à un aux 
questions de l’enseignant.

Réponses probables : 

R1 : J’ai salué mes amis très

Chaleureusement.

R2 : Martine m’a décrit la 
fête de Pâques en famille.

R3 : C’était des retrouvailles.

Compétences et thèmes 
transversaux 

 

• La communication qui est 
acquise à travers l’échange 
entre apprenants eux-
mêmes et l’enseignant.

• Pensée Critique; quand ils 
répondent aux questions 
qui leur demandent 
beaucoup de raisonnement. 
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Développement de la 
leçon :

 45 min

ACTIVITE 1

-Raconter l’histoire qui 
contient les expressions de la 
durée.

-Poser oralement les questions 
relatives à l’histoire racontée.

ACTIVITE 2

-Montrer les matériels 
didactiques : la montre et le 
calendrier

-Demander oralement aux 
apprenants ce que ces objets 
peuvent aider à exprimer : la 
durée, le temps 

ACTIVITE 3

-Grouper les apprenants à 5 
par un jeu de Mingo Mingo. 

-Distribuer quelques 
exemplaires du texte 
contenant l’histoire racontée, 
inviter les apprenants à 
découvrir les expressions de la 
durée et leur emploi suivant 
les temps de la conjugaison. 

-Passer d’un groupe à 
l’autre pour d’éventuels 
éclaircissements. 

-Inviter les apprenants à 
présenter leurs travaux.

-Ecouter attentivement 
l’histoire racontée.

-Répondre oralement 
un à un aux questions 
posées et demander des 
éclaircissements pour mieux 
comprendre 

-Observer les matériels 
didactiques présentés 

-Répondre oralement 
aux questions posées par 
l’enseignant. 

-Participer au jeu pour 
constituer les groupes de 
travail.

-Lire le texte et découvrir les 
expressions de la durée et 
les temps de la conjugaison 
y relatifs. 

 -Demander des 
éclaircissements à 
l’enseignant s’il y a du 
nécessité 

• La culture de la 
normalisation (le respect 
du temps), l’enseignant met 
l’accent sur la ponctualité à 
partir du retard de Ntwari.

• Education financière: en 
encourageant de bien gérer 
l’argent reçu des parents.

PVE : 

Les valeurs comme :

-la fraternité,

- la solidarité, 

-la générosité,

- la compassion sont 
développées quand les 
camarades contribuent pour 
l’achat du matériel de Ntwari. 

-La coopération dans les travaux 
de groupe.

-La reconnaissance lorsque 
Ntwari remercie ses camarades.

-La conscience

Lorsque l’enseignant se soucie 
de la compréhension des 
apprenants en circulant d’un 
groupe à l’autre lors des travaux 
de groupe.



M
O

D
EL

 L
ES

SO
N

 P
LA

N
S

88

-Harmoniser les travaux 
des apprenants en ajoutant 
d’autres expressions de la 
durée : combien de temps, ça 
fait, demain, hier, etc.)

ACTIVITE 4

-Demander aux apprenants 
d’identifier les différentes 
valeurs exprimées dans 
l’histoire racontée. 

-Inviter les apprenants à 
présenter leurs travaux.

-Harmoniser les réponses des 
apprenants et les inviter à 
prendre note.

Présenter les résultats de 
leur discussion devant la 
classe.

-Identifier les différentes 
valeurs exprimées dans 
l’histoire de Ntwari. 

-Les représentants des 
groupes exposent les 
résultats de leurs travaux.

-Prendre note du résumé 
sur l’emploi des expressions 
de la durée.

-Pensée critique; quand 
ils forment les phrases 
individuellement qui leur 
demandent beaucoup de 
raisonnement.

Conclusion : 20 min

-Synthèse

-Évaluation

Devoir à domicile

-Demander aux apprenants de 
former individuellement et par 
écrit de simples phrases en 
utilisant les expressions de la 
durée en intégrant les valeurs 
rencontrées. 

-Demander aux apprenants 
de discuter ce qui allait arriver 
si la communauté n’avait pas 
aidé Ntwari en insistant sur 
les conséquences à l’endroit 
de Ntwari, de sa classe, de sa 
mère, et de la société. 

-Former individuellement et 
par écrit de courtes phrases 
contenant les expressions 
de la durée étudiées.  

- Discuter sur les 
conséquences négatives si 
la communauté n’avait pas 
aidé Ntwari. 

Auto évaluation A préciser après le cours.
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ANNEXES/RESOURCES 

L’histoire racontée 

Les retrouvailles

 NTWARI arrive aujourd’hui à l’école avec un retard de deux jours.  Ses camarades l’accueillent 
chaleureusement et sans tarder, il leur raconte ce qui a causé son retard et ce qui lui est arrivé depuis 
longtemps.

 Il y a cinq ans qu’il est orphelin de père et sa mère est indigente. Hier, malgré sa situation déplorable, 
NTWARI est parvenu à payer le minerval, mais il n’a aucun matériel scolaire. RUKUNDO, le Chef de 
classe interpelle ses camarades et les invite à contribuer de leur argent de poche pour aider NTWARI. 
Dès demain, on achètera les cahiers et les stylos dont NTWARI a besoin.  Ce dernier exprime sa 
gratitude envers ses camarades et les remercie de tout son cœur.

 L’enseignant loue l’acte de bienfaisance posé par les camarades à l’endroit de Ntwari. Il compatit et 
promet à son tour une contribution de 10000 francs rwandais pour l’achat de ses objets de toilette et 
subvenir à d’autres besoins éventuels. 

QUESTIONS DE COMPREHENSION

1. Pourquoi Ntwari est-il arrivé à l’école en retard ?

2. Comment a-t- il été reçu par ses camarades de classe ?

3. Expliquer comment Ntwari est dans une situation déplorable.

4. Par quel moyen les camarades de classe peuvent-ils aider Ntwari ? 

5. Ntwari est-il resté indifférent par rapport à l’acte de générosité posé en sa faveur ?

6. Discuter sur le comportement de l’enseignant.

Les expressions de la durée et les temps de la conjugaison y relatifs

1. Aujourd’hui :                                

 Mode : indicatif

 Temps : présent

2. Hier : 

Mode : indicatif 

Temps : passé composé

3. Demain :

Mode : indicatif 

Temps : futur simple

Les valeurs exprimées dans l’histoire racontée 

L’éducation financière : la générosité, la compassion, la fraternité, la solidarité, la reconnaissance. 
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RELIGION AND ETHICS
SENIOR 2 – RELIGION AND ETHICS

School Name:                                                                                   Teacher’s name:  

Term Date Subject Class Unit No Lesson No Duration Class size

2 19/04/2017 Religious Education and 
Ethics

S.2 4 2 of 5 40 min 45

Type of Special Educational Needs to be catered for in this 
lesson and number of learners in each category

   3 slow learners 

Unit title REPENTANCE AND FORGIVENESS 

Key Unit Competence The learner will be able live well with others by avoiding and repenting from sins 

Title of the lesson The roots of sins

Instructional Objective Given Biblical text to read, learners should be able to identify the roots of sins and evidently 
live the virtues of social life.

Plan for this Class 
(location)

In classroom

Learning Materials Bible, flipchart, cards and markers 

References Gal 5:19-21

Steps and Timing Description of teaching and learning activity Generic competences 
and cross-cutting 
issues to be 
addressed  and a 
short explanation

After reading the Bible learners identify the roots of sins and in 
gallery work they discuss the virtues to live

 Teacher’s activities Learners’ activities

Introduction

10 min

Activity 1 (4 min)

Teacher asks Learners to list 
bad thoughts or actions, which 
young people often do, either 
at home or at school, which for 
Christians are considered “sins”, 
and write them on the board. 
To be more interactive, invites 
learners to come forward and 
write their responses on the 
board. 

Activity 2 (6 min)

Teacher asks learners to share 
the causes of these behaviours 
and writes them (or have 
learners write them) on the 
other side of the board. 

Note: Another way to do this is 
to draw a tree and make the bad 
actions (sins) its fruits and the 
causes its roots. 

Activity 1 (4 min)

Learners identify bad actions 
and thoughts that constitute 
sins.

Activity 2 (6 min)

Learners identify the root 
causes of bad actions and 
thoughts. 

Examples of bad actions: 
Cheating on quizzes or 
examinations; deceiving or 
telling lies; fighting; stealing 
other Learners’ supplies or 
food; bullying; disobedience 
and rudeness, oppressing 
someone; fornicating (sexual 
relations outside of marriage); 
leaving school or home without 
permission etc.

Examples of root causes: 
laziness; distrust; fear; bad 
background; peer-pressure; 
difficulty controlling emotions, 
bad feelings towards 
others; resentment due 
to not forgiving; jealousy; 
dissatisfaction, pride and vanity 
etc.

Generic Competences 

Communication: 

As learners engage in 
class discussions. 

Abstract/Critical 
Thinking skills are 
developed as learners 
think through the 
root causes of bad 
behaviours
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Development of 
the lesson

30 min

Activity 3 (10 min)

The teacher puts learners into 
small groups, giving each group 
a prepared scenario about 
Learner’s bad behaviors and asks 
them to discuss their answers to 
the three questions given (see 
resource page).

Activity 4 (10 min)

The teacher asks each group to 
look up and read in their Bibles 
Galatians 5:19-21 and identify 
what Paul says are the root 
causes of sins. 

Next, the teacher asks learners 
to read and identify some of 
the virtues listed in Galatians 
5:22-23 and asks the question: 
“according to Paul, where do 
these virtues come from? And 
how are they developed in us?”

Finally, the teacher gives 
learners a set of cards with 
different virtues and root causes 
of sin written on them and 
asks each group to take turns, 
picking up a card and placing it 
on the table so that one virtue 
corresponds with one root 
cause. 

The teacher monitors and 
guides the activity. Note: not all 
the answers are obvious. The 
process and discussion is more 
important than getting it right.

Teacher asks the learners to 
suggest the ways these virtues 
can be applied in their lives. 

Activity 3 (10 min)

Learners read and analyse the 
scenario in their groups and discuss 
their individual responses to the set 
questions as a group (see resource 
page). 

Activity 4 (10 min)

Learners look up and read the Biblical 
text from Gal 5:19-21 and identify the 
roots of sins e.g. jealousy, anger, envy, 
pride, selfishness, lust, laziness…

Learners read an identify virtues listed 
in Gal 5:22-23 and discuss where Paul 
says these virtues come from. (Answer: 
they are described as “Fruits of the 
Spirit” so Paul is saying they flow from 
Christ and to acquire those virtues 
learners must have the Spirit of Christ 
in them)

Learners take turns to pick a card and 
arrange them appropriately as follows:

Pride Humility

Jealousy Charity

Anger Tolerance

Greed Gratitude & 
Contentment

Lust Self-control

Laziness Diligence/Hard 
work

Selfishness Generosity/Sharing
                             

Leaners suggest the ways to develop 
and apply the virtues in their lives 

Cross cutting 
issues that can be 
addressed:

Peace and values 
education

Empathy is developed 
as learners try to 
understand the 
reasons why the 
person in the scenario 
behaved as they do.

Critical thinking is 
developed as learners 
reason together about 
how positive values 
are developed and 
what their opposites 
are. (The process of 
comparing, evaluating 
and reasoning is more 
important than the 
‘right answers’). 

Creativity is developed 
as learners write their 
own prayer.

Teamwork and 
cooperation are 
developed as learners 
reach decisions 
together and 
respectfully listen to 
others’ contributions.

Inclusive education:

The slow learners are 
given opportunity to 
express their feelings 
towards social values.
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Development of 
the lesson

30 min

Activity 5 (10 min)

The teacher invites learners to 
write a short prayer to implore 
the power from God in order to 
overcome over sins and invites 
a few to volunteer to share their 
with the class.

(Simplified activity for Learners 
with Special Educational Needs)

The teacher invites slow 
learners to demonstrate 
virtues by drawing or gestures. 
For example, hugging = love, 
hand-shaking = forgiveness or 
friendship.

Activity 5 (10 min)

Learners write prayers. Some share 
theirs with the class while others listen 
respectfully.

Simplified activity for learners with 
SEN

Some learners demonstrate virtues 
through drawing or use of gestures. 

Conclusion 

5 min

Teacher asks learners to each say 
one thing they have learned or 
will do as a result of the lesson. 

Teacher encourages learners 
to demonstrate the social 
and religious qualities among 
themselves

Each learner shares something they 
learned or will do differently as a result 
of the lesson.  

Leaners act by demonstrating the 
evident gestures of good relationship 
among themselves

Cross cutting 
issues that can be 
addressed:

By stating something 
they will do as a result 
of what they learned 
Learners develop 
personal responsibility

Teacher self-
evaluation

RESOURCES 

Resource 1: Scenario

A learner from a mixed school is used to waking up late in morning. This learner comes from a rich 
family and she oppresses the classmates from poor families. She doesn’t revise for examinations and 
relies on cheating when doing quizzes. She destroys classmates’ notebooks because she is jealous to 
their success. When any learner offends her, she is rude to her and beats her up. She is selfish and 
doesn’t share with others. After a perseverance of pieces of advice from colleagues and disciplinary 
masters, the learner steadily became tolerant, polite and peaceful.  

Questions

1.  With your analysis, suggest strategies to help such a learner to change her/his bad behaviour. 

2.  How could help this learner to understand the negative impact she has on her classmates?

3.  Imagine, you are a teacher and want all your learners to care for one another…what would you do? 
And how?
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KISWAHILI
SENIOR 5 - KISWAHILI

Jina la shule:         Jina la Mwalimu :                      

Muhula Tarehe Somo Kidato Mada Idadi ya 
masomo

Muda Idadi ya 
wanafunzi

Wa kwanza 21/01/2017 KISWAHILI Cha tano FASIHI 1 kwa 6 Dakika 80 36

Aina ya wanafunzi wenye mahitaji maalum ya kielimu watakaoshughulikiwa 
katika somo, idadi yao kulingana na mahitaji yao

Hakuna mwanafunzi anayepatikana 
katika hali hii.

Mada Kuu UWANJA WA FASIHI KAMA SANAA

Mada Ndogo Nadharia ya fasihi simuluzi katika Kiswahili na tanzu zake

Uwezo uhitajiwao 
katika mada

Mwanafunzi aweze kufafanua tanzu za fasihi ya Kiswahili na kuzitumia kama sanaa ya 
kuiendeleza jamii au nchi yake.

Kichwa cha somo Maana na umuhimu wa fasihi ya Kiswahili katika jamii

Malengo ya kujifunza Kwa njia ya kimazungumzo na kiamaandishi, wanafunzi watakuwa na uwezo wa kueleza 
kikamilifu maana ya fasihi pamaoja na umuhimu wake wakiuhusisha na maisha ya jamii ya 
kila siku. Pia, wanafunzi watatumia kwa ufasaha hali ya kuamrisha katika hali yakinishi na hali 
kanushi.

Mahali ambapo somo 
litafundishiwa

Darasani

Vifaa au zana kwa 
wanafunzi wote

Kifungu cha habari cha kusomea, Redio rekoda, flip chart, magazeti kuhusu Fasihi,  vitabu vya 
Fasihi

Marejeo NIYOMUGABO C. (2013), Mafunzo ya Kiswahili, Kitabu cha mwanafunzi (Kidato  cha Tano), 
Fountain Publishers Rwanda Ltd,

F.E.M.K SENKORO (2011), Mfululizo wa Lugha na Fasihi, Kitabu cha kwanza, Kampuni ya 
Utamaduni, Tafsiri na uchapishaji (KAUTTU)

REB (2015),Muhtasari wa Somo la Kiswahili, Kidato cha 4-6, Mchepuo wa lugha, Printer Set 1

Muda na hatua za somo

Mbinu za kufundishia na kujifunzia Uwezo  na masuala 
mtambuka pamoja na 
maelezo kwa kifupi 

Kwa kujadiliana wawili wawili kisha katika makundi, wanafunzi 
wanatoa maoni tofauti kuhusu maana ya fasihi na umuhimu 
wake wakiongozwa na kushirikiana na mwalimu.

Wajibu wa mwalimu Wajibu wa mwanafunzi

Utangulizi 

Dakika 8

Mwalimu awaombe wanafunzi 
kujiunga wawili wawili na 
kujadili au kuongea aina za 
sanaa wanazozijua katika familia 
ya Wanyarwanda. Baadaye 
darasa lote lichangie maoni 
yaliyojadiliwa.

Kwa matumizi ya mchezo wa 
mingole, mwalimu awagawe 
wanafunzi katika makundi sita 
na kuwaomba wafanye kazi 
inayofuata.

Kila mwanafunzi ashirikiane 
na mwenzake kutoa mchango 
wake kuhusu pendekezo 
la mwalimu akiyaheshimu  
maoni ya mwenzake. 

Wanafunzi washiriki katika 
mchezo na kufuata maagizo 
ya mwalimu kwa kuunda 
makundi yaliyopangwa na 
mwalimu.

Uwezo ulioendelezwa:

- Uwezo wa kushirikiana: 
Kuzungumza na kuelewana 
hapo wakipeana fursa ili 
kila mmoja aweze kutoa 
hoja yake.

Masuala  mtambuka:

-Kutega sikio na 
kuyaheshimu maoni ya 
wenzake: Mwanafunzi 
aendeleze maadili ya 
kuwatega sikio wenzake 
akiheshimu hoja zao. 
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Somo lenyewe

Dakika 60

Kazi ya kwanza:

Mwalimu afungue  redio rikoda 
na kuwaomba wanafunzi kutega 
sikio shairi lenye dhana ya 
Umoja na Maridhiano katika 
jamii ya Wanyarwanda. Baadaye 
mwalimu alipatie kila kundi 
karatasi ipatikanayo na shairi 
iliyosikilizwa.

Kazi ya pili: 

Mwalimu ayapatie makundi kazi 
zifuatazo:

-Elimu kuhusu mauaji ya 
kimbari (Genoside) dhidi ya 
Watutsi:

Wanafunzi wameelewa 
zaidi mchango wa tanzu 
mbalimbali za kifasihi 
zilizotumiwa vibaya kama 
sanaa katika mpango wa 
mauaji ya kimbari dhidi ya 
Watutsi nchini Rwanda.

Somo lenyewe

Dakika 60

1- Kundi la kwanza: Kulingana 
na shairi mlilosikiliza nini 
maana ya sanaa?

2- Kundi la pili: Kutokana na 
shairi hili nini umuhimu wa 
sanaa?

3- Kundi la tatu: Sanaa 
ikitumiwa vizuri matunda 
yake huwa muhimu sana 
kwa maendeleo ya jamii. 
Tetea kauli hii kulingana na 
shairi hili pamoja na mifano 
mingine ya mashairi au 
nyimbo mnazojua hususan 
katika Kinyarwanda na 
Kiswahili.

4- Kundi la nne: Sanaa 
ikitumiwa vibaya huiletea 
jamii hasara kubwa au 
balaa. Tetea kauli hii kwa 
kuelekeza maoni yenu 
kwenye sanaa iliyotumiwa 
toka mwaka wa 1990 hadi 
mwaka wa 1994 wakati wa 
mauaji ya kimbari dhidi ya 
Watutsi.

5- Kundi la tano: Kama 
mwanafunzi wa kidato cha 
tano ambaye ameshajua 
vizuri umuhimu wa sanaa 
pamoja na hasara yake 
katika jamii, tafuta na 
kueleza sifa angalau kumi za 
sanaa nzuri.

6- Kundi la sita: Kwa 
kutegemea mifano ya  
tungo tofauti tumia hali ya 
kuamrisha (hali yakinishi 
na hali kanushi, umoja na 
wingi) vitenzi vifuatavyo: 
kuja, kukaa, kusoma, kula, 
kulala, kuingia. 

Katika makundi yaliyopangwa  
wanafunzi wanateua kamati 
ya kuwaongoza katika kazi yao 
hapo hapo wakiheshimu usawa 
wa jinsia.

Wanafunzi wote katika jozi 
washirikiane kwa kusoma, 
kuzungumza na kuandika 
wakitoa maoni tofauti kuhusu 
kazi waliyopewa. Mhaziri wa 
kundi aandike kwenye karatasi 
au daftarini mtiririko wa maoni 
yote yaliyotolewa katika kundi 
na kuyafanyia pamoja na 
wenzake mhutasari ili yatolewe 
katika mhadhara.

Baada ya muda uliopangwa 
wa kumaliza kazi, mwasilishaji 
kutoka kila kundi awasilishe 
kazi yao. Wanafunzi wengine 
wapewe fursa ya kuuliza 
maswali na kutoa mchango wao 
wa mawazo. Hapa, wanafunzi 
katika makundi mengine  
wanachangia kwa kuheshimu 
maoni ya wenzake.

Uwezo ulioendelezwa:

- Uwezo wa kushirikiana: 
Kuzungumza na kuelewana 
hapo wakipeana fursa ili kila 
mmoja aweze kutoa hoja 
yake.

- Uwezo wa kuwasiliana: 

Katika makundi wanafunzi 
wanajadili na kuzungumza 
katika Kiswahili wakitumia 
msamiati unaofaa kulingana 
na kazi wanayoishughulikia.

-Uwezo wa tafakuri tunduizi:

Utatuzi wa masuala 
yanayoiangamiza jamii 
huomba uwezo wa kufikiri 
kikamilifu na kwa uangalifu 
kabla ya kuchukua suluhisho 
la mwisho.

Masuala  mtambuka:

-Ujenzi wa jamii:

Kutokana na kazi 
zilizoshughulikiwa, wanafunzi 
wanashirikishwa kimawazo 
na kimatendo katika harakati 
za kuijenga vema jamii ya 
Wanyarwanda kwa kupigania 
amani, umoja na maridhiano 
nchini kote.
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Hitimisho

Dakika 12

Kwenye duara mwalimu atumie 
mpira akiwatupia wanafunzi 
kutathmini maana ya sanaa na 
umuhimu wake kama ifuatavyo:

1.Kazi ya kujaza:

  . Sanaa ni kazi ya fasihi 
imulikayo................

  . Baadhi ya sifa za sanaa kuna 
........................

  .Sanaa ikitumiwa vibaya huweza 
kuleta hasara za aina zifuatazo: 
...................

Kazi ya nyumbani:

Kulingana na mfano wa shairi hii,  
tunga shairi lako lenye dhana ya 
adabu baina ya watoto na wazazi.

Wanafunzi wote washiriki 
kutoa majibu ya maswali 
yaliyotolewa wakizingatia 
maagizo ya mwalimu kuhusu 
kazi hii.

Kila mwanafunzi aandike 
daftarini mwake kazi ya 
nyumbani hii na tarehe ya 
kuimfikishia mwalimu.

Tathmini ya 
mwalimu

Kulingana na jinsi wanafunzi walivyoshiriki kutoa hoja zao katika mhadhara pamoja na katika tathmini 
waliyoifanya baada ya somo hili, mwalimu anaweza kuendelea na somo jingine au kuwapatia 
wanafunzi kazi nyingine tofauti zielezazo zaidi umuhimu wa fasihi kama sanaa.

SHAIRI: UMOJA MZAZI WA AMANI

Jamaa jamaa tega masikio yako mawili

Huu  ni muda wako wa kuboresha amani

Mkaribishe aliyeonekana na hatia

Mtege sikio anayekutolea malalamiko

Mpokee kwa roho nzuri bila dharau

Usiendelee kutawaliwa na kesi za jana

Ifurahie jamaa hatua nzuri iliyopigwa

Hatua ya kukubali hatia na kuomba huruma

Mwenendo mwema wa kuelekea njia ya umoja

Njia ya ukweli, huruma, maridhiano na amani

Njia ya kipekee kufikia maendeleo  ya kudumu

Kudumu milele na milele nchini mwetu.
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GENERAL STUDIES AND COMMUNICATION SKILLS
SENIOR 4 – GENERAL STUDIES AND COMMUNICATION SKILLS

School Name:                                                   Teacher’s name: 

Term Date  Subject Class Unit No Lesson 
No

Duration Class size

2 19/4/ 2017 GENERAL STUDIES AND 
COMMUNICATION 
SKILLS 

S 4 9 2 of 4 40 min 48 

Type of Special Educational Needs to be catered for in this 
lesson and number of learners in each category

1.  Visual impairment: 1

2. Physically disabled: 1

Unit title ENVIRONMENTAL MANAGEMENT AND POPULATION DYNAMICS

Key Unit Competence To be able to overcome environmental degradation

Title of the lesson Conservation of the environment

Instructional objective Given the various pictures of a forest and green vegetation, learners will be able to identify 
effective ways and best practices of conserving the environment

Plan for this class 
(location)

Outside the classroom

Learning materials Textbooks, internet, news papers, pictures of eroded soils on rice sacks

References - Crispin, Hughes. (2006) Education for global citizenship. A guide for schools, UK, Oxfam 
education

- Moses Musinguzi (2016) General studies and communication skills for Rwandan schools, 
Longhorn publishers limited.

Timing for each step Description of teaching and learning activity Generic competences and 
cross-cutting issues to be 
addressed  and a short 
explanation

The teacher supports learners to observe the environment 
and come up with possible ways of conserving it

Teacher’s activities Learners’ activities

I. Introduction (Revision)

5 min

Review the current lesson 
through think/ pair /share 
method, the teacher 
asks learners to give the 
meaning of environmental 
conservation 

Learner (s) individually 
think, then pair and share 
their answers with their 
counterparts 

Generic competences;

- Communication:  through 
discussions, writing and 
speaking out the answers to 
the question.

Cross cutting issues;

- Inclusive education: 
as a teacher gives equal 
opportunities to all learners 
while forming pairs including 
those with learning difficulties 
(visual and physical)
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Development of the 
lesson: 25 min

Forms 6 groups and 
assign each group a 
print out of a case study 
about environmental 
degradation, support 
them with an explanation 
of unfamiliar words and 
from the case study, they 
are asked the following 
questions,

1-Suppose you are a 
neighbour to Charles how 
would you help him take 
care of the environment?

2-If there are any 
measures in the case 
study Charles applied, 
analyse them and share 
your thoughts about how 
they help conserve the 
environment 

3-Suggest other possible 
conservation methods 
that you are going to use 
in order to protect the 
environment

She/he gives learners 
room for group discussions 
and presentation of their 
findings.

Harmonizes and 
summarizes the learners’ 
work with his/her 
summary

-Learners in their respective 
groups read and analyse the 
case, then suggest the advice 
they would give Charles 
on how to conserve the 
environment

-Share their thoughts and 
opinions clearly about their 
understanding the measures 
indicated in the case study.

-Group leaders present their 
findings to the whole class.

Learners listen and ask 
questions or supplement 
where necessary.

Read and write the summary in 
their notebooks. 

Generic competences:

Critical thinking through 
analyzing the case study and 
come up with possible ways 
in addition to those in the 
case study for conserving the 
environment.

Cross cutting issues:

Peace and values through 
Content (Scenario) and 
methodology (working 
together in groups) used will 
help leaners to develop the 
following values: sharing, 
respect, supporting one 
another, responsibility 

  

Environment and 
sustainability through 
applying best practices of 
conserving the environment 
(tree planting, waste 
collection, landscape 
restoration)

Conclusion: 10 min Using the cabbage ball 
game, teacher writes 
several ways of conserving 
the environment.

She/he gives instructions 
about the game.

She/he puts learners in a 
circle .

Stands at the center and 
start the game by throwing  
it to individual learners.  

-Learners listen to the 
instructions.

-Make a circle and start the 
game.

-Each learner who gets the 
cabbage ball and wraps the 
paper, reads what is written 
on and share how s/he will 
apply it.  

- Learners write in their home 
work note book the question.

Creativity and innovation 
through creating new ideas 
from the learnt material 
thereby suggesting other 
ways of conserving the 
environment

Cross cutting issues to be 
developed:

- Inclusive education through 
giving equal opportunities to 
all learners to participate in 
the game

- Peace and values 
education: through playing 
together with the cabbage 
ball game, this brings in 
sharing and  responsibility as 
they practice the game and 
answer the questions  
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Teacher gives home 
work

Home work

Write a case study about 
a community of your 
choice whose economic 
activities are farming and 
industrialization.

From your case study, 
identify the problems 
from these activities 
and the ways for curbing 
down these problems 
and indicate how local 
and opinion leaders have 
helped this community to 
conserve the environment.

Learners write down in their 
notebooks

Teacher self-evaluation

RESOURCES

Charles lived on the slopes of a mountain; he kept so many cattle in his small piece of land. Because 
they destroyed all the vegetation on his land, soil erosion became a problem to him. Gullies cut across 
his farm; his animals could not cross from one side of the farm to the other. Soon they had little to eat, 
to reclaim the land, Charles started building gabions, creating terraces, paddocking, planting trees all 
intended to stop soil erosion and as per now his farm is having flourishing vegetation.

Questions 

1-Suppose you are a neighbor to Charles how would you help him take care of the environment?

2-If there are any measures in the case study Charles applied, analyze them and share your thoughts 
about how they conserve the environment.
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LITERATURE IN ENGLISH
SENIOR 3 – LITERATURE IN ENGLISH

School Name:                                                                  Teacher’s name:   

Term Date Subject Class Unit No Lesson No Duration Class size

2 18/May/2017 Literature in English S.3 5 3 of 4 40 min 45 

Type of Special Educational Needs to be catered for in this 
lesson and number of learners in each category

- 1 With visual impairment: colleagues read for him and he 
answers orally.

 - 1 with low reading ability, reads a short stanza

Unit title  POETIC DEVICES

Key unit competence To be able to compare and contrast poems according to the poetic devices, the point of view and 
the context

Title of the lesson Point of view (first, second and third)

Instructional 
objective

Using a poem extract, learner in pairs, group and individuals will be able to identify and analyse 
first, second and third point of view, purpose of the author and write a short poem of two 
stanzas correctly

Plan for this class 
(location)

Inside the classroom

Learning Materials Poem extract (see resource 1), pictures

References ”Tender memories” by…. Page 12 

REB competence based literature syllabus, 2015.

Steps and Timing Description of teaching and learning activity Generic competences 
and cross-cutting issues 
to be addressed  and a 
short explanation

This lesson will be conducted using a poem extract where learners will 
read silently, read aloud and discuss in pairs and groups. Then they 
present to the whole class, get general comment in relation to the 
topic.

Teacher activities Learner activities

Introduction 

5 min

Activity 1

Teacher asks Learner to discuss 
in pairs some of the common 
challenges associated with 
the relationship between a 
stepmother and stepchild, from 
both perspectives. (Note: the 
teacher should emphasise that 
many of such relationships are 
loving and tender, but that all 
relationships have particular 
dynamics which can create 
tensions or struggles). 

Activity 1

Learners discuss stepmother to 
stepchild relationships in their 
pairs and listen to one another’s 
views. (Responses could include: 
competition for the father’s 
attention; struggle to love as 
deeply as own child; that the 
child reminds the stepmother 
about the woman the child’s 
father loved before her etc)

Generic completion:

Communication as they 
discuss in pairs and 
present.

Cross-cutting Issue:

Peace and values 
education: Empathy is 
developed as Learners 
put themselves in 
the position of either 
stepmother or child.  
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Development of the 
lesson

25 min

Activity 2:

Teacher asks learners to think 
about the topic in relation to the 
discussion about how stepmothers 
treat stepchildren.

Activity 3

Teacher introduces the topic and 
distributes copies of the poem 
“My Daughter’s Blood Sister” by 
Henry Indangasi (see resource 1) 
and asks Learners to read silently 
identifying new words and writing 
them in their vocabulary book. (A 
partner reads the story aloud for 
his/her visual impaired friend). 

Teacher asks five Learners to each 
read a stanza each. Then together 
the class discusses the new 
vocabulary. 

Activity 4.

Teacher asks Learners to work in 
groups of four and discuss and 
answer questions on the poem. 
(see resource 1) Teacher monitors 
and supports learners.

Thereafter, teacher leads a class 
discussion, asking different 
groups to share their answers for 
particular question.  (See resource 
2 for answers)

Activity 2:

Learners brainstorm about the 
topic they think they are going 
to learn.  

Activity 3

Learners write the topic clarified 
by the teacher and read the 
poem silently identifying new 
words and one reads aloud for 
the visually impaired.

Learners read aloud to the whole 
class ensuring they are audible, 
following punctuation as others 
write new vocabulary. 

Activity 4:

In groups of four learners answer 
questions and ask the teacher 
for clarifications as he/she 
monitors. 

Then, learners participate in an 
all-class discussion.

Generic competences:

Critical thinking is 
developed as Learners 
think about and discuss 
their answers to some 
of the set questions 
about the poem.

Cooperation and 
interpersonal 
management and life 
skills through working 
together in groups 
and supporting a 
person with a visual 
impairment.

Cross-cutting issues:

Peace and values 
education 

Empathy& caring 
learned through the 
example of the teacher 
being inclusive and 
ensuring everybody can 
participate, including 
the visually impaired.

Sacrifice, love and 
heroism are learned 
through thinking about 
the biological child in 
the poem who defends 
her step sister 

Conclusion

10 min

Activity 5

Teacher asks Learners to 
brainstorm what they have 
learned, what is not clear and 
what they want to know more 
about with regards to using the 
first, second and third persons/
points of view.

 

Homework: Teacher tells learners 
to write a short poem of at 
least two stanzas focusing on 
how stepmothers treat their 
stepchildren well using all point of 
views. (see resource 3)

Activity 5

Learners brainstorm, give 
responses and take notes as the 
teacher gives leads a discussion 
which ensures everybody 
understands the use of different 
‘points of view (first, second 
and third person and values 
acquired). 

Learners write down the 
homework question and ask for 
interpretation. 

Generic competences:

Creativity and 
Innovation through 
the homework given in 
which they compose 
their own poem.

Teacher self-
evaluation
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RESOURCES

Resource 1: Poem

Read the poem below and answer the questions that follow:

My Daughter’s Blood Sister 
by Henry Indangasi

In her I saw his passion for another woman 
I choked with hatred for her a jealous, passionate hatred
It burnt, seared, scorched my soul.

I starved her, and my own fed surreptitiously 
I gave her share to the dog
I’ll kill you, I threatened her, If you tell your father.
I bathed my own in clean water
As I bathed her in the used bath water 
Plenty of water there was
And my husband paid the bill.

They say we are evil
The mother died long long ago, says a neighbour 
It makes no difference
She resurrected, more youthful, more beautiful.

I wished her dead
But her father would have died with her 
For I loved the man who sired her
He was my daughter’s father as well.

I had beaten her before
But today the stick hit my own 
Don’t beat my sister, she cried 
Coming in between to shield her. 
I feel the pain in her swollen arm
Alas, the she-devil is my daughter’s blood sister.
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Questions:

1. What point of view (or ‘person’) is this poem written from?

2. What is the artistic effect of writing this way?

3. Describe how the stepmother in the poem treats her stepdaughter. Do you know of 
any relationships like this? 

4. Why do you think the biological daughter came to the stepdaughters’ aid?  What 
motivated her?.

5. What feeling do you develop toward the stepdaughter and the mother? Are your 
feelings the same as those of the author? 

Resource 2: possible answers

1. The poem uses the first person,“I”.

2. It helps us to get inside the mind of the stepmother and understand we are seeing 
everything through her eyes. 

3. The woman hates her stepdaughter. She is jealous of her because she looks like her 
mother who died years ago. She even threatens to harm her if she tells her father.

4. The daughter of the woman was empathetic and even sacrificed herself for the sister by 
putting her hand when the mother is beating her sister. Maybe she saw the stepdaughter 
as a sister and felt sympathy and love.

5. This poem might rouse feelings of sympathy and pity for the stepdaughter and anger 
towards the mother.

Resource 3:

HOMEWORK:

Using your own experience either personal or someone you saw, write a poem about a step mother 
who treats her step-child with love and kindness. After writing the poem, explain the positive values 
the step mother shows to treat her step-child well and explain what influenced her choices.
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Illustrations by Rupert Bazambanza




